Kate Plato
ENG611 – Teaching of Literature
Unit Plan Assignment

Unit Rationale:

This will be my first time teaching a class at the undergraduate level.  The course itself is entitled the Art of Literature, and it serves as a writing-intensive survey course into different genres of literature.  This unit plan consists of 11 lessons.  The first lesson is an introductory meeting – it serves as a model for the first day of the semester.  The subsequent 10 lesson plans are focused on the work we will be doing in and outside of class with the reading materials.  Classes 2-8 fall into the first unit of the semester, focused on “otherworldly violence.”  In class 9 we will make the transition into unit 2, which focuses on “war and violence.”  This will remain the focus for classes 10 and 11.
My goal is to provide a number of different texts – all noteworthy and influential for different reasons – from different genres.  I know that many of my students will likely have a familiarity with some of these texts, and it is precisely with those texts that I want to begin our semester.  The intention here is to reconnect students with texts with which they are already familiar and re-read them through the lens of an academic in a literature class.  The first text that we will be reading is Little Red Riding Hood, a classic children’s fairy tale.  I expect that most (if not all) students will be acquainted with this text already.  This will put all of the students on an “even playing field” to begin discussing various techniques, imagery, and story-telling techniques in a number of different short versions of the tale.
We will then transition from the magical world of fairy tales to the genre of magic realism.  Here the students will be able to continue the discussion of magic in the use of literature, and hopefully the transition from a text with which they have a comfort level will ease them into lively discussions on less familiar texts.  Also of importance, I want to make sure that my students are charged with reading texts by minority, or marginalized, voices.  The introduction of magic realism is significant as the genre is noted as a Latin American art and writing form.  The short story that I have chosen, “A Very Old Man with Enormous Wings,” is by Colombian author Gabriel García Márquez.  
The use of religious imagery in “A Very Old Man with Enormous Wings” will serve as an excellent discussion and segue into our next piece of literature, the Book of Job.  I will be presenting the full Book of Job (NIV) to the students.  Although at first I was hesitant about using a Biblical text, again I want to challenge the idea that these students might have about the definition of (and uses for) literature.  Not only will the introduction of the Book of Job be the only Biblical text, it will also be the first appearance of poetry in our course.
Next on our list will be the Orson Welles’ radio play of “The War of the Worlds.”  I am so enthusiastic about teaching this text.  It is a living piece of American history, it is an adaptation of a late 19th century novel by the same name, and it provides an opportunity for the class to begin the discussion of literature as performative.  Although scripts of stage plays will be read in the fourth unit of our course, this will be the only script not meant for the stage that the students will come into contact with.  They will not only read the text, but they will have the chance to listen to an excerpt of the radio play from 1938, starring Orson Welles himself.  Also, this will be the first time during the course that we examine the social and cultural impact of a text.
The theme of war makes its appearance in Unit 2, and I feel that War of the Worlds is an excellent segue into the unit.  It is “otherworldly,” but it is also about an interstellar war.  The first text of Unit 2 is Barking Island, a short film.  This film masterfully illustrates the events of 1910 in Constantinople when 30,000 city dogs were sent to an island to die in an effort to clean up the city.  Although this is not officially war, it is a form of interspecies war, and it precipitated the Armenian Genocide just a few short years later.  Like with “The War of the Worlds,” I want the students to consider the cultural, historical, political, and social impact of art, and the ways in which culture, history, politics, and society impact that art in the first place.  Additionally, the inclusion of a short film again allows for students to reconsider their initial definition of and boundaries around the term “literature.” 
These lessons give students an opportunity to examine the world of literature and the cultural significance of texts. Students will hopefully learn that no matter how it is defined, literature gives people a sense of who they are and where they come from.  By the end of this unit, a student should be able to recognize and articulate his/her understanding of theme, and the use of this literary element from the “moral of the story” of the fairy tale up through the historical implications of a film like Barking Island.  The students should also be able to engage with the texts and close-read for valuable class discussions. 
This is the first of four units in the course that I will be teaching.  I don’t expect that the students will have a mastery of literature – they will only be beginning to read their first novel, and they will have yet to read a graphic novel, a memoir, or a play.  However, I believe that these texts being taught together will help the students to begin to define literature more broadly and to discuss the elements of literature with more conviction, clarity, and enthusiasm.








Grade Level: Undergraduate / Duration of Class: 50 minutes
Date: Wednesday, September 7, 2016
Curriculum Unit: Otherworldly Violence

Class #1 Rationale:  
This will be the introductory class.  While there won’t be an element of instruction in the class, it will set the tone for the semester.  I want for my students to feel comfortable with me, as well as with the material that we will be addressing over the course of the semester.  Therefore, my focus will be on basic introductions of myself and the students in the class, and a relatively thorough review of the syllabus.  Over the course of the semester, the works that we will be reading and considering will have a theme of violence.  I want to provide this information to the students in order to prepare them for the works we will be reading.  The review of the syllabus and the course materials, along with a brief discussion of the kinds of assignments they will be able to expect, will allow for the students to get a sense of the expectations that we will have of each other over the course of the semester, and provide an opportunity for any questions or concerns regarding the syllabus to be expressed.

Sample Lesson Plan:
Introductions.  I will introduce myself to the students, and ask for the students to go around the room and introduce themselves.  I will ask them each to introduce themselves by name and major, and I will also ask them to share what their favorite book is.
Syllabus Review.  Once the introductions are complete, I will pass out the syllabus.  We will review this, page by page, so that the students have an opportunity to get a sense of the work that will be expected of them, and the types of literature that we will be addressing over the course of the semester.
Questions.  I will open up the class for questions about the syllabus or material that we will be working with.  Although I don’t expect that there will be an overwhelming number of questions, I’d like for the students to know that our class will be a dialogue in which they are invited and expected to participate.
Quick write. I will ask the class to respond to the questions, “What is literature?” and “What is literature’s value?”
Discuss. Brief discussion of the responses from Quick Write.
Ask for a Volunteer. I will ask the class for a show of hands of who has heard of the story Little Red Riding Hood before.  I will then ask for a volunteer to share the story of Little Red Riding Hood with the class.  I will ask the class if they agree with this version of the story, or if they want to add anything.
Reading Assignment. Read Charles Perrault’s Little Red Riding Hood, the Grimm brothers’ Little Red Cap, and Delarue’s The Grandmother.

Assessment: As this is the first day of the unit (and of our semester) there will be no formal assessment.  The quick write will be discussed and collected, and this will provide an opportunity for a diagnostic type of assessment, as these can almost be seen as self-evaluations.
Materials Needed:
Copies of Syllabus – one for each student and one for instructor
Copies of Little Red Riding Hood, Little Red Cap, and The Grandmother – one for each student and one for instructor
Little Red Riding Hood
Charles Perrault
Once upon a time there lived in a certain village a little country girl, the prettiest creature who was ever seen.  Her mother was excessively fond of her; and her grandmother doted on her still more.  This good woman had a little red riding hood made for her.  It suited the girl so extremely well that everybody called her Little Red Riding Hood.
One day her mother, having made some cakes, said to her, "Go, my dear, and see how your grandmother is doing, for I hear she has been very ill. Take her a cake, and this little pot of butter."
Little Red Riding Hood set out immediately to go to her grandmother, who lived in another village.
As she was going through the wood, she met with a wolf, who had a very great mind to eat her up, but he dared not, because of some woodcutters working nearby in the forest. He asked her where she was going. The poor child, who did not know that it was dangerous to stay and talk to a wolf, said to him, "I am going to see my grandmother and carry her a cake and a little pot of butter from my mother."
"Does she live far off?" said the wolf
"Oh I say," answered Little Red Riding Hood; "it is beyond that mill you see there, at the first house in the village."
"Well," said the wolf, "and I'll go and see her too. I'll go this way and go you that, and we shall see who will be there first."
The wolf ran as fast as he could, taking the shortest path, and the little girl took a roundabout way, entertaining herself by gathering nuts, running after butterflies, and gathering bouquets of little flowers. It was not long before the wolf arrived at the old woman's house. He knocked at the door: tap, tap.
"Who's there?"
"Your grandchild, Little Red Riding Hood," replied the wolf, counterfeiting her voice; "who has brought you a cake and a little pot of butter sent you by mother."
The good grandmother, who was in bed, because she was somewhat ill, cried out, "Pull the bobbin, and the latch will go up."
The wolf pulled the bobbin, and the door opened, and then he immediately fell upon the good woman and ate her up in a moment, for it been more than three days since he had eaten. He then shut the door and got into the grandmother's bed, expecting Little Red Riding Hood, who came some time afterwards and knocked at the door: tap, tap.
"Who's there?"
Little Red Riding Hood, hearing the big voice of the wolf, was at first afraid; but believing her grandmother had a cold and was hoarse, answered, "It is your grandchild Little Red Riding Hood, who has brought you a cake and a little pot of butter mother sends you."
The wolf cried out to her, softening his voice as much as he could, "Pull the bobbin, and the latch will go up."
Little Red Riding Hood pulled the bobbin, and the door opened.
The wolf, seeing her come in, said to her, hiding himself under the bedclothes, "Put the cake and the little pot of butter upon the stool, and come get into bed with me."
Little Red Riding Hood took off her clothes and got into bed. She was greatly amazed to see how her grandmother looked in her nightclothes, and said to her, "Grandmother, what big arms you have!"
"All the better to hug you with, my dear."
"Grandmother, what big legs you have!"
"All the better to run with, my child."
"Grandmother, what big ears you have!"
"All the better to hear with, my child."
"Grandmother, what big eyes you have!"
"All the better to see with, my child."
"Grandmother, what big teeth you have got!"
"All the better to eat you up with."
And, saying these words, this wicked wolf fell upon Little Red Riding Hood, and ate her all up.
Moral: Children, especially attractive, well bred young ladies, should never talk to strangers, for if they should do so, they may well provide dinner for a wolf. I say "wolf," but there are various kinds of wolves. There are also those who are charming, quiet, polite, unassuming, complacent, and sweet, who pursue young women at home and in the streets. And unfortunately, it is these gentle wolves who are the most dangerous ones of all.


































Little Red Cap
Jacob and Wilhelm Grimm
Once upon a time there was a sweet little girl.  Everyone who saw her liked her, but most of all her grandmother, who did not know what to give the child next.  Once she gave her a little cap made of red velvet.  Because it suited her so well, and she wanted to wear it all the time, she came to be known as Little Red Cap.
One day her mother said to her, "Come Little Red Cap. Here is a piece of cake and a bottle of wine. Take them to your grandmother. She is sick and weak, and they will do her well. Mind your manners and give her my greetings. Behave yourself on the way, and do not leave the path, or you might fall down and break the glass, and then there will be nothing for your sick grandmother."
Little Red Cap promised to obey her mother. The grandmother lived out in the woods, a half hour from the village. When Little Red Cap entered the woods a wolf came up to her. She did not know what a wicked animal he was, and was not afraid of him.
"Good day to you, Little Red Cap."
"Thank you, wolf."
"Where are you going so early, Little Red Cap?"
"To grandmother's."
"And what are you carrying under your apron?"
"Grandmother is sick and weak, and I am taking her some cake and wine. We baked yesterday, and they should give her strength."
"Little Red Cap, just where does your grandmother live?"
"Her house is a good quarter hour from here in the woods, under the three large oak trees. There's a hedge of hazel bushes there. You must know the place," said Little Red Cap.
The wolf thought to himself, "Now there is a tasty bite for me. Just how are you going to catch her?" Then he said, "Listen, Little Red Cap, haven't you seen the beautiful flowers that are blossoming in the woods? Why don't you go and take a look? And I don't believe you can hear how beautifully the birds are singing. You are walking along as though you were on your way to school in the village. It is very beautiful in the woods."
Little Red Cap opened her eyes and saw the sunlight breaking through the trees and how the ground was covered with beautiful flowers. She thought, "If a take a bouquet to grandmother, she will be very pleased. Anyway, it is still early, and I'll be home on time." And she ran off into the woods looking for flowers. Each time she picked one she thought that she could see an even more beautiful one a little way off, and she ran after it, going further and further into the woods. But the wolf ran straight to the grandmother's house and knocked on the door.
"Who's there?"
"Little Red Cap. I'm bringing you some cake and wine. Open the door for me."
"Just press the latch," called out the grandmother. "I'm too weak to get up."
The wolf pressed the latch, and the door opened. He stepped inside, went straight to the grandmother's bed, and ate her up. Then he took her clothes, put them on, and put her cap on his head. He got into her bed and pulled the curtains shut.
Little Red Cap had run after flowers, and did not continue on her way to grandmother's until she had gathered all that she could carry. When she arrived, she found, to her surprise, that the door was open. She walked into the parlor, and everything looked so strange that she thought, "Oh, my God, why am I so afraid? I usually like it at grandmother's." Then she went to the bed and pulled back the curtains. Grandmother was lying there with her cap pulled down over her face and looking very strange.
"Oh, grandmother, what big ears you have!"
"All the better to hear you with."
"Oh, grandmother, what big eyes you have!"
"All the better to see you with."
"Oh, grandmother, what big hands you have!"
"All the better to grab you with!"
"Oh, grandmother, what a horribly big mouth you have!"
"All the better to eat you with!" And with that he jumped out of bed, jumped on top of poor Little Red Cap, and ate her up. As soon as the wolf had finished this tasty bite, he climbed back into bed, fell asleep, and began to snore very loudly.
A huntsman was just passing by. He thought it strange that the old woman was snoring so loudly, so he decided to take a look. He stepped inside, and in the bed there lay the wolf that he had been hunting for such a long time. "He has eaten the grandmother, but perhaps she still can be saved. I won't shoot him," thought the huntsman. So he took a pair of scissors and cut open his belly.
He had cut only a few strokes when he saw the red cap shining through. He cut a little more, and the girl jumped out and cried, "Oh, I was so frightened! It was so dark inside the wolf's body!"
And then the grandmother came out alive as well. Then Little Red Cap fetched some large heavy stones. They filled the wolf's body with them, and when he woke up and tried to run away, the stones were so heavy that he fell down dead.
The three of them were happy. The huntsman took the wolf's pelt. The grandmother ate the cake and drank the wine that Little Red Cap had brought. And Little Red Cap thought to herself, "As long as I live, I will never leave the path and run off into the woods by myself if mother tells me not to."





















The Grandmother
Paul Delarue
France
There was a woman who had made some bread.  She said to her daughter, “Go and carry a hot loaf and a bottle of milk to your grandmother.”
So the little girl set forth. Where two paths crossed she met the bzou [werewolf], who said to her, "Where are you going?"
"I am carrying a hot loaf and a bottle of milk to my grandmother."
"Which path are you taking? said the bzou. "The one of needles or the one of pins?"
"The one of needles," said the little girl.
"Good! I am taking the one of pins."
The little girl entertained herself by gathering needles.
The bzou arrived at the grandmother's house and killed her. He put some of her flesh in the pantry and a bottle of her blood on the shelf.
The little girl arrived and knocked at the door. "Push on the door," said the bzou. "It is blocked with a pail of water."
"Good day, grandmother. I have brought you a hot loaf and a bottle of milk."
"Put it in the pantry, my child. Take some of the meat that is there, and the bottle of wine that is on the shelf."
While she was eating, a little cat that was there said, "For shame! The slut is eating her grandmother's flesh and drinking her grandmother's blood."
"Get undressed, my child," said the bzou, and come to bed with me."
"Where should I put my apron?"
"Throw it into the fire. You won't need it anymore."
And for all her clothes -- her bodice, her dress, her petticoat, and her shoes and stockings -- she asked where she should put them, and the wolf replied, "Throw them into the fire, my child. You won't need them anymore."
When she had gone to bed the little girl said, "Oh, grandmother, how hairy you are!"
"The better to keep myself warm, my child."
"Oh, grandmother, what long nails you have!"
"The better to scratch myself with, my child!"
"Oh, grandmother, what big shoulders you have!"
"The better to carry firewood with, my child!"
"Oh, grandmother, what big ears you have!"
"The better to hear with, my child!"
"Oh, grandmother, what a big nose you have!"
"To better take my tobacco with, my child!"
"Oh, grandmother, what a big mouth you have!"
"The better to eat you with, my child!"
"Oh, grandmother, I have to do it outside!"
"Do it in the bed, my child!"
"Oh no, grandmother, I really have to do it outside."
"All right, but don't take too long."
The bzou tied a woolen thread to her foot and let her go. As soon as the little girl was outside she tied the end of the thread to a plum tree in the yard.
The bzou grew impatient and said, "Are you doing a load? Are you doing a load?"
Not hearing anyone reply, he jumped out of bed and hurried after the little girl, who had escaped. He followed her, but he arrived at her home just as she went inside.
Grade Level: Undergraduate / Duration of Class: 50 minutes
Date: Friday, September 9, 2016
Curriculum Unit: Otherworldly Violence

Class #2 Rationale:  
Once the introductory class has taken place, we can begin to consider the texts that we have read for this class meeting.  I want for the students to begin to become comfortable working with each other and bouncing ideas off of each other.  This will allow for a more lively classroom environment, as any initial hesitation to participate in class discussion will be immediately pushed aside.  For their first small group discussion, then, I want the students to be able to discuss a story with which they are already very familiar.  This will allow for them to gain confidence in their voices.  They will, in many ways, be on an equal playing field with the material.  In addition to small group work, I think that it’s important for these students to also understand that writing is and will be a large part of their work in this class.  They need to have done their reading in order to effectively participate in the small groups and writing assignments, and the fact that these writing assignments will (often) be collected will (hopefully? fingers crossed…) serve as incentive for them to come to class prepared.  I will also be assigning their first written homework assignment at the end of this class meeting, asking them to immediately begin critically considering the texts they’ve been assigned.

Sample Lesson Plan:
Small Groups.  I will break the students into small groups of 3-4 (depending on the size of the class.)  These small groups will be tasked with coming up with different warnings/morals that are present in the different texts.  Are these warnings/morals applicable now?
In Class Writing.  Once they have had their small group discussions, I will ask the students to write a one-page updated version of Little Red Riding Hood based on the morals and warnings they located during their small group exercise.
Volunteers.  I will open up the class to invite volunteers to read their contemporary versions of Little Red Riding Hood.  I am hoping that 2-3 students will volunteer.  Once they have read their versions, I will ask the class to identify the moral of the story that was taken from the original text and used in the updated versions.
Reading Assignment. I will assign Angela Carter’s The Company of Wolves and The Werewolf.
Homework Assignment. Pass out the Little Red Riding Hood homework assignment.  Discuss the assignment briefly so that all students are comfortable with the expectations.

Assessment: There will be an initial formative assessment based on observations during the in-class small group work.  Additionally, I will collect the in-class writing, as perhaps a baseline for me to get a sense of their writing.
Materials Needed:
Copies of The Company of Wolves and The Werewolf – one for each student and one for instructor
Copies of Little Red Riding Hood homework assignment – one for each student and one for instructor
Copies of Elements of Fairy Tales handout – one for each student and one for instructor
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Little Red Riding Hood HOMEWORK
(worth 10% of homework grade)

Answer BOTH of the following questions.  Please type your responses.
Come to class on Monday with a paper copy to discuss your answers.

Please review the handout entitled “Elements Found in Fairy Tales.”  
Consider the three versions of Little Red Riding Hood (Perrault’s Little Red Riding Hood, Little Red Cap by the Brothers Grimm, Delarue’s The Grandmother) and Angela Carter’s The Company of Wolves and The Werewolf.
Review the elements found in fairy tales.  Where do you see these elements in the different versions of the story?  Pay special attention to the Common Motifs as you consider these fairy tale elements.

Choose one of the three versions of the story provided on Wednesday (Perrault, Grimm, Delarue.)  Select three elements of fairy tales and discuss their application in this version of Little Red Riding Hood.  What is the significance of these fairy tale elements in the story? 
Choose one of the two versions of the story provided on Friday (both by Carter.)  Select three elements of fairy tales and discuss their application in this updated story based on the classic fairy tale.  What is the significance of these fairy tale elements in the story?
Review the list of Ways Fairy Tales Have Been Interpreted.  Please consider the Grimms’ Little Red Cap and Carter’s The Company of Wolves through the lens of one of these interpretations.  Write ½-page interpretation of each through that lens.


Elements Found in Fairy Tales
 
A fairy tale is a fictional story that may feature folkloric characters (such as fairies, goblins, elves, trolls, witches, giants, and talking animals) and enchantments, often involving a far-fetched sequence of events. The term is also used to describe something blessed with unusual happiness, as in "fairy tale ending" (a happy ending) or "fairy tale romance," though not all fairy tales end happily. Fairy tales are a genre in literature. They have their roots in the oral tradition. Fairy tales with very similar plots, characters, and motifs are found spread across many different cultures. Fairy tales also tend to take on the color of their location, through the choice of motifs, the style in which they are told, and the depiction of character and local color.
 
 
Special beginning and/or ending words
~ Once upon a time...and they lived happily ever after. Sometimes, there’s a surprise ending… 

Good character
~ Do you see a kind, innocent character? Is the good character clever? Is s/he helped by others?
Evil character
~ Do you see a witch? A demon? An evil stepmother? A sinister gnome?
In the end, the evil character usually loses somehow…
Royalty  
~ Is there a castle? A prince? A princess? A king? A queen?
Poverty
~ Do you see a poor working girl, a poor family, a poor shepherd? – Do you see poor people trying to eke out a living to have enough to eat
Magic and Enchantments
~ Do you see magical things happening? Do you see talking animals/objects? You might see fairies, trolls, elves, goblins, etc. 
Reoccurring Patterns / Numbers
~ Do you see any patterns? Often, you’ll see things, phrases, tasks appear in  "threes," “sixes,” and/or "sevens"
Universal Truths
~ the tale probably touches on some universal experiences (i.e., coming of age) or hopes (i.e., to have enough food and love)
 

Common motifs ~
·        Talking animals / objects
·        Cleverness / trickster / word games
·        Traveler’s tales
·        Origins ~ where do we come from?
·        Triumph of the poor
·        Human weakness explored (i.e., curiosity, gluttony, pride, laziness, etc.)
·        Human strengths glorified (i.e., kindness, generosity, patience, etc.)
·        Trickster (sometimes a hero, sometimes on the side of evil but humans benefit)
·        Tall story (slight exaggeration – hyperbole)
·        Magic words or phrases; repetition of phrases/words (abracadabra!)
·        Guardians (fairy godmothers, mentors, magical helpers, guides, etc.)
·        Monsters (dragons, ogres, evil creatures, etc.)
·        Struggle between good and evil, light and dark
·        Youngest vs. Oldest (sons, daughters, sibling rivalry)
·        Sleep (extended sleep, death-like trances)
·        Impossible tasks (ridiculously mind-numbing, fantastic effort needed to complete, etc.)
·        Quests
·        Gluttony / Starvation (there’s a fine line between eating for survival and succumbing to temptation)
·        Keys, passes (opening new doors)
·        Donors, Benefactors, Helpers
 
Ways Fairy Tales Have Been Interpreted
When you think fairy tale, you think, “children.” But pay close attention to the stories and you will see bigger meanings meant not just for children.
 
Jungian Archetypes
man’s collective subconscious, collective dream, shared experiences, deepest desires, fears
 
Freudian Psychoanalysis
the id, the ego, the superego are always warring – our primal needs at odds with our consciences
 
Feminist Theory
aims to understand the nature of inequality and focuses on gender politics, power relations and sexuality; themes: fertility, discrimination, stereotyping, objectification (especially sexual objectification), oppression, and patriarchy
 
Morphology
analyzes the function of each character / action = a tale is composed of thirty-one elements and eight character types; Vladimir Propp, Russian fairytales
 
Historic Analysis
seeing tales a way to preserve history, legend, and customs
 
Moral Lessons
Charles Perrault’s versions all end with a lesson

(http://www.surfturk.com/mythology/fairytaleelements.html)





Grade Level: Undergraduate / Duration of Class: 50 minutes

Date: Monday, September 12, 2016

Curriculum Unit: Otherworldly Violence

[bookmark: _GoBack]Class #3 Rationale:  
Here I will be interested in getting a sense of the students’ reading of the stories they had to read, as well as transition from the world of fairy tales into the world of magic realism, which I think is a really seamless transition.  Since the students will have had their first homework assignments in which they will have had to close read the texts and respond through the lens of different readings, I will be pushing them today to articulate their findings and discuss as a class how they feel their close readings benefited their ability to grasp and make sense of the material.  This discussion will be the first of many of the sort, and again I wanted to focus on the fairy tales with which they will likely be awfully familiar in order to have this conversation first with material they may find “easier.”  The transition to magic realism and away from fairy tales will have already started – their reading assignment for day one was focused on fairy tales, while in day two I charged them with considering a more “adult” reading of these same childhood classics.  The story that I have selected for this transition is a short story by South American author Gabriel Garcia Marquez.  This will be the first of the texts which might be considered to fall into the “diversity” category.

Sample Lesson Plan:
Class Discussion.  How did the Carter stories align itself with the Little Red Riding Hood stories?  In what ways were they different?
Quick Write.  I will ask the students to respond to the prompt “Which of the two Carter texts did you prefer and why?  Where do you see magic in these stories?”
Class Discussion.  There will then be a class discussion of their preferences between the stories, leading into a focus on where in these stories magic can be found.
Introduce.  I will then introduce the students to the genre of magic realism.  I will ask the students if they have heard of magic realism, and we can discuss the genre if they have.
PowerPoint. Show the magic realism PowerPoint to the students.
Reading Assignment. “A Very Old Man with Enormous Wings”

Assessment: The homework from the last class will be collected.  This will be a formative assessment of progress, but also a diagnostic assessment of the students’ current familiarity with the terms.  The class discussions and quick write will prove an opportunity for me to get a sense of verbal and non-verbal feedback from students, acting as a formative assessment.
Materials Needed:
Magic realism PowerPoint
Copies of “A Very Old Man with Enormous Wings” – one for each student and one for instructor



Grade Level: Undergraduate / Duration of Class: 50 minutes

Date: Wednesday, September 14, 2016

Curriculum Unit: Otherworldly Violence

Class #4 Rationale:  
The students will have already had an opportunity to consider the Little Red Riding Hood stories carefully, and to discuss the themes and differences between the texts.  Additionally, they will already have considered the use of magic in stories.  Now I want the students to apply these same techniques and skills to the story that was assigned for today.  Given that the add/drop date will have passed, I will also be assigning the first of many quizzes.  They will have been told that these quizzes will happen frequently, and I want them to become accustomed to them as quickly as possible.  The quizzes will not be intended to stump the students.  They will be easy quizzes that will be no problem for students if they’ve done the reading.  I want to cultivate a classroom environment in which the readings are taken seriously.  In our discussion of magic realism, we will be able to consider another sort of “otherworldly” approach to texts, and another kind of violence that might be found in texts.  Not all “violent” texts, after all, will be wolves eating little girls or people with guns.  There is an emotional violence that must be considered as well, which I want for my students to begin to consider.  With the imagery handout, I will ask them to begin to locate textual evidence to answer specific questions.

Sample Lesson Plan:
Quiz.  “A Very Old Man with Enormous Wings.”  This quiz is 5 questions long.  They shouldn’t need that long to answer the questions, if they’ve done the reading.  I will not rush them, but I will not let this brief quiz monopolize the time of the class meeting.
Small Groups.  Once the students have handed in their quizzes, I will ask them to get into small groups of 3-4 students.  I will pass out the imagery handout and ask the students to reflect on the imagery in the story and fill out the handout with textual examples.  
Class Discussion.  We will discuss the handouts, and their findings.  I will ask them about their experience of looking for textual evidence, and any suggestions they might have for locating and using textual evidence for other texts.
Written Homework. I will ask the students to write a one page response to the question “why do bad things happen to good people?”

Assessment: The quiz will serve as the first “summative” assessment.  Although the quiz is very short, it will be summative in the sense of us wrapping up the reading of this short story.  The small group and class discussion time will provide good formative assessment as I continue to get a sense of the students who actively participate, those who passively participate, and those who may have difficulty or a lack of interest in participating.
Materials Needed:
Copies of quiz – one for each student and one for instructor
Copies of imagery handout – one for each student and one for instructor
Copies of “A Very Old Man with Enormous Wings” – I will have asked the students to bring their copies into class, but if some students did not, I will have copies available

Name: ______________________________________
ENGL 262G: The Art of Literature

“A Very Old Man with Enormous Wings” Quiz



Describe the old man that Pelayo finds in the mud.






What does the very wise neighbor woman think that the old man is?






Where do Elisenda and Pelayo decide to keep the old man?






What new carnival attraction came to town that took the attention away from the old man?






What happened to the old man at the end of the story?






Grade Level: Undergraduate / Duration of Class: 50 minutes

Date: Friday, September 16, 2016

Curriculum Unit: Otherworldly Violence

Class #5 Rationale:  
During this class meeting we will be focused on two major tasks.  First of all, we will review the paper 1 assignment, which will be due a little over a week from now.  I want the students to have an opportunity to read this assignment carefully over the weekend, and it gives them plenty of time to be in touch with me if they have any questions or concerns regarding the assignment.  Next, after we discuss the paper briefly, we will begin our discussion of the longest text of this unit, the Book of Job from the Old Testament (of the NIV Bible.)  After careful consideration, I have decided to use the NIV Book of Job because the language may be a little more accessible than the language in the King James version, which I’d initially decided to use.  I feel that the use of a Biblical text, while perhaps unconventional in a typical undergraduate literature class, will provide an opportunity to talk about many different facets of literature, including – but not limited to – the use of poetry and prose and how they work together, the art and use of drama in literature, and the contemporary translation and understanding of a text from 5th century BCE.

Sample Lesson Plan:
Hand-out.  I will hand out the Paper 1 assignment sheet and review it with the students briefly.  I will field any questions that they may have – likely there will be some questions – and I will tell the students to review the assignment sheet carefully over the weekend so that we can deal with any questions or concerns they may have in the following class period.
Partner Work.  I will assign partners so that the students can discuss their homework assignments from the last class – why do bad things happen to good people?  
Class Discussion.  We will then discuss this topic as a class.  I will ask one partner from each group to share a bit on the discussion they had with their partners.  We will then talk about the different answers that people/groups came up with.
Quick write. What are some examples in literature, film, tv that address this question?
Discuss. Brief discussion of the responses from Quick Write.
Introduce. I will introduce the Book of Job from the Old Testament as being the next text that we will be reading.  I will give the students a brief overview of where this text falls in the Old Testament, and share that this text is viewed widely as a noteworthy piece of literature, even aside from its religious nature.
Reading Assignment. Read the Book of Job for the next class period.  Pay special attention to the use of poetry and prose in the text.

Assessment: The homework will be collected and graded as a formative assessment measure.  The partner work will allow for additional formative assessment, and for a form of peer-assessment; their responsibility to come to class prepared will hopefully be taken more seriously.
Materials Needed:
Copies of Paper 1 assignment – one for each student and one for instructor
Copies of the Book of Job – one for each student and one for instructor
ENGL 262G: The Art of Literature
Instructor: Kate Plato
Section: 02
Semester: Fall 2016

Paper #1: Exploring the Themes of “Otherworldly Violence”
***Due at the beginning of class: September 26, 2016***

During these first few weeks, we have read several different types of texts whose common thread is the display of violent episodes that were of a supernatural, magical, or religious/spiritual nature, episodes that may or may not be easily explained. In other words, these texts explored episodes of a shared theme of “otherworldly violence”. Your first paper will also be an exploration of theme.

Assignment:
First, you must choose one text from this first unit, “Otherworldly Violence”, and identify one theme you find present in the text.
Next, you must provide textual evidence for the presence of this theme.
This means you must be able to use words, phrases, lines, and passages from the text that show or speak to the theme you have identified
Then, you must analyze the evidence to show how it operates to display or promote the theme you have identified.
This means you must think and write critically about how the text itself presents and puts into effect the theme you have identified. This will require close, critical reading of the literary aspects of your chosen text (i.e. characterization, symbolism, allusion, setting, narration, figurative language, repetition, etc.)
Finally, pose some reasoning as to why you think this theme is present in the text.
This reasoning may include taking a stance on whether or not you found the operation of the theme to be effective and/or compelling; explain why you think this
Paper Requirements
Critical writing elements:
Paper must center on a coherent, cohesive, and consistent idea or thesis which must be clearly stated as the argument for the presence of your identified theme
Paper must be presented in an organized, fluid structure which clearly argues your ideas for and displays the evidence of the presence of your identified theme
This will include the use of clear topic sentences, transitional words and phrases, strong active language, etc.
Technical elements:
Final polished paper draft must be typed, 2-3 pages with 1-inch margins all around, double-spaced, and written in 12-point Times New Roman (or similar sized) font
Pages must be numbered and stapled
Paper must include a Works Cited page at the end
All quotations and citations (and all other formatting) must follow MLA guidelines. If unsure, please consult the Purdue Online Writing Lab: https://owl.english.purdue.edu/owl/

***This paper does not require consultation of any secondary, outside source material. This assignment is an opportunity for you to explore further and more deeply a text from this unit that you found interesting; consequently, the paper should be focused solely on your reading of your chosen text.

REMEMBER! Theme is not the same as a topic/subject (ex. war, love). A theme is an opinion expressed about a topic/subject (ex. “war is a necessary evil”, “love conquers all”). Themes can be directly and/or indirectly stated in a literary text. Through close critical reading of textual evidence, you can argue for the presence of a theme that is indirectly expressed.
Grade Level: Undergraduate / Duration of Class: 50 minutes
Date: Monday, September 19, 2016
Curriculum Unit: Otherworldly Violence
Class #6 Rationale:  
The Book of Job falls squarely in the realm of “Otherworldly Violence” as the cataclysmic events which take place in the life of Job happen due to divine intervention.  The text is widely considered a masterpiece due to its writing, and for class #5, we will be focused on the poetry and prose in the Book of Job.  We will discuss the function that each have in telling the narrative story.  My intention is that the students will be able to use their growing comfort level, as far as working with new material is concerned, to address the structure, plot, and themes of this text.  The over-arching question of why bad things happen to good people will be a good anchor for our discussion, and it will help to focus the discussion on themes present in the text.  Through class discussion, and then small group work, the students will be charged with considering and articulating their understanding of the meaning of the text.  Like with the earlier discussions focused around Little Red Riding Hood, the students will be able to discuss the moral(s) or lesson(s) to be gained by reading such a text, both as a religious text and also as a literary work.  Additionally, I think that the homework assignment will require critical thinking and close reading to make sure they fully understand the discourse to rewrite it in another form.

Sample Lesson Plan:
Quiz.  Quiz on the Book of Job.  Much like their last quiz, they will be able to answer these questions easily if they have read the text.  The quiz is not intended to trip them up but rather to bolster their grades for reading, and incentivize the completion of reading assignments.
Class Discussion.  Where do students see the use of poetry and prose?  Why do they think that there is a transition from one to the next in the text?  What does this transition do to impact the reading of the text?  
Small Group.  The students will break into small groups – my intention is that these small groups will not always be the same; I want students to hear the voices and opinions of many classmates, not just the students sitting closest to them.  They will be asked whether the question of why bad things happen to good people is answered in the text, and if so – how?  Also, was the text accessible?  If yes, how so?  If no, why not?
Class Discussion. We will reconvene as a class to discuss the work done in the small groups – we will discuss their impressions of the accessibility of the text.
Reading Assignment. The students will be asked to read an updated “Hip Hop” poetry version of dialogue between Job and his ‘friends.’ 
Homework Assignment. Write their own poetic exchange between Job and his friends in one of three suggested poetry forms.

Assessment: Again, the quiz will serve as a form of summative assessment, and the homework assignment will be collected to get a sense of the students’ understanding and comfort level with the material, providing a good formative (and diagnostic) assessment opportunity.  
Materials Needed:
Copies of Quiz – one for each student and one for instructor
Copies of Hip Hop poetry version of text – one for each student and one for instructor
Copies of Homework assignment – one for each student and one for instructor
ENG262G

Book of Job HOMEWORK
(worth 10% of homework grade)

Answer ALL of the following questions.  Type them up as a 2-page response. 
Come to class on Monday with a paper copy to discuss your answers.

Read the following “hip hop poetry” version of the three cycles of speeches/exchanges between Job and his friends.  Compare to Book of Job 3:1 – 27:21

Part A 
Answer the following questions:

What do you like about this hip hop translation?
What do you dislike about it?
What does this form of poetry add/detract from the story?
Are you partial to the biblical or the more contemporary version?

Part B 
Now pick three specific lines/stanzas from Book of Job that you are particularly fond of and look at them next to the translation of the same lines/stanzas in the hip hop poetry translation.  

Write out the lines you are comparing.
Does the translation have the same impact?

Part C
Finally, rewrite an exchange between Job and one of his friends in one of the following poetry forms:

iambic pentameter
rhyming couplets
haiku







ENG262G

Book of Job HOMEWORK: Hip Hop Poetry version of excerpts from Book of Job 
http://irrsinn.net/other-scribblings/essays/the-book-of-job-as-hip-hop-poetry/

Job:
Thinking about the day back when I was born
Was there something there worthy of this level of scorn?
Please, Lord, please examine your lengthy birth record–
And erase me out completely, cuz I’m far outscored.
My friends: do you hear my tired lamentations?
Lay some wisdom on me in a strong proclamation
Help me find the reason for all my frustration

Eliphaz:
I’m not wise and I hope not to offend
But this “remove my birth” mess I just can’t defend
You were always a good Jew, helpin’ others ascend;
Be afraid of God and let this be how you mend.
You and I know Yahweh don’t get it twisted
The evil and the sinners don’t get assisted
We could never be as pure as the one who preexisted

Job:
Eliphaz, I wish it could be so simple and easy
I don’t know what makes my Yahweh so uneasy
I wish he would kill me with a swipe of his hand, breezy
Your reply, fearing friend, is skeezy and sleazy.
I don’t want your wealth and I don’t want your power
I want you to teach me why his love’s gone sour
I’m not evil or hateful, so don’t sit there and cower

Bildad:
Job, take care and stop blowing hot air
Tell when the great one has ever been unfair
Be pure and honest–lay down in loyal prayer
Yahweh will respond; he’ll treat you with good care.
Look to your elders to learn the way to live
They know those who forget can’t hope or outlive.
I’m sure God will do so if you ask him to forgive.

Job:
But Eliphaz said we can’t be cool as God
His creationary deeds outrank ours by a lot.
Even if I ain’t done anything wrong, I can’t do snot
I’m as like to get heard as to be point-blank shot.
Is there anyone who could try to protect me?
Then Yahweh’s dislike and hate wouldn’t bug me.
As it is, I’m stuck just trying to flee.

Zophar:
Quit trying to come off so perfectly clean and pure
I wish God’d respond, since your reasoning’s so unsure
When Yahweh sees evil, you know he don’t demure
Like Bil’ said: reach for him, he’ll be your cure.
Be clean and you won’t have any of this shame
You won’t bemoan your fate or look like a maim
All ya gotta do is stand up and proclaim.

Job:
Listen to this mess: “I must’ve committed a sin”
In my friends, all th’ world’s wisdom must be within
Your super-great reasoning to me runs too thin
I see all sorts of evil men with no chagrin!
See, now, I have learned a good understanding
An audience with great God is what I’m demanding
None of my friends seem at all outstanding

Elihu:
Here we have the old and wise being way dumb
Each with pride so big they can’t help but be glum.
Job, you can’t near comprehend until you succumb
Let in the Almighty and be more than your sum.
God speaks in ways you can’t even comprehend
Ignore your pain, for a true angel will descend
Be nice to him, and your flesh will transcend.
Job, you don’t see: our God just can’t be wicked
Look at all he can do without no assistance
There’s no deed any of us did that ain’t listed
You may be an example to all, since you’ve resisted.
You know, they say that pride always goes before a fall
But none of you are seeing the scrawl on the wall
Scoff at him; the price won’t be small.

God:
Shut up ignorant people! Stand up and be some men.
If I list my miracles, can I get a good “amen”?
Yes? Then let me tell you about my Leviathan.
I keep it on a leash and let it nibble on hens.
I ask you men: what feats of yours can you list?
My wrongness in all this you continue to insist.
I won’t tell you what’ll happen if you want to persist.

Job:
Hey, what did I know? I had it all wrong.
I’d heard only of you from the mouth of the throng.
I had trouble imagining you to be so strong.
Upright in your eyes, I mos def don’t belong.
See, I’ll now repent, covered in dust and ashes.
Hopefully, time will heal all of our clashes.
Look, my skin’s already forgotten its rashes!
















Grade Level: Undergraduate / Duration of Class: 50 minutes
Date: Wednesday, September 21, 2016
Curriculum Unit: Otherworldly Violence
Class #7 Rationale:  
At first we will be talking about Paper #1 again.  I will likely have received questions in person or via email, and I’ll be able to address to the class any misunderstandings that their classmates may have had, as well as offer them another opportunity to discuss their process, any trouble they’re having, and any outstanding questions they may have.  The majority of this class meeting will be to discuss the translations of the Book of Job that they were tasked with reading and writing.  I want for the students to consider alternative narrative structures being used to tell the same story – similar to the Little Red Riding Hood exercise, but here the same exact exchanges are being reworked in a new form.  I want for the students to feel that they are working with a living text, and that they should feel comfortable engaging the text in creative ways to better understand it.  These assignments require the students to read the text closely as well as think critically about the dialogue and meaning behind it.  They will be encountering some texts which are very different from the texts with which they are familiar and comfortable, and I would like this exercise to help them try an inventive way to familiarize themselves and become more comfortable with this text.  The transition from the divine to the extra-terrestrial worries me slightly, as I wouldn’t want for any feathers to be ruffled by such a transition.  However, I would like to discuss this topic – often a very lively one – before moving on to “The War of the Worlds.”

Sample Lesson Plan:
Class Discussion.  We will return to the topic of Paper #1 again.  I will ask how their work is coming along, and we can discuss briefly if anybody has any questions or concerns regarding the paper.
Small Group.  Have the students break up into small groups to share their poetry versions of the exchange between Job and one of his friends.  They should discuss why they chose the poetry form that they chose, and what part of the exercise they found most challenging.  They can nominate one member of their group to share the group’s findings, and to share his/her own version of the exchange between Job and his friend with the class.
Class Discussion.  We will go from one small group to the next, sharing their experience with the exercise and one student from each group will read his/her own version aloud.  We will then talk as a class about what the experience of re-writing a text requires.
I will then transition the topic of conversation from divine forces to extra-terrestrial forces.  I will ask the students to share whether or not they believe in extra-terrestrial life forms – why or why not? 
Reading Assignment. Read the radio script of Orson Welles’ “The War of the Worlds.”

Assessment: The collection of the homework assignment will form as formative assessment, however this homework assignment will not be graded, but marked in the grade book as check, check minus, or check plus.  The class discussion and small group work will allow for me to get a sense of participation, interest, and understanding of the material.
Materials Needed:
Copies of War of the Worlds – one for each student and one for instructor
Grade Level: Undergraduate / Duration of Class: 50 minutes
Date: Friday, September 23, 2016
Curriculum Unit: Otherworldly Violence

Class #8 Rationale:  
While this class meeting may seem like an easy day, I want to be cognizant of the fact that the students will be focused on writing their papers for the following class meeting.  Additionally, this is the first “multimedia” text that I will have assigned, and I want for the students to have an opportunity to experience the text as it was first performed, now that they have read it in its original script form.  My hope is that this will be another opportunity for the students to consider the texts that they are reading as more than just words on a page.  I had considered asking the students to “perform” or read excerpts of the text, but as my final unit will be heavy with such activities, I wanted to focus on providing them the opportunity first to hear it in its original form.  After the first clip plays, there will be a quick write, and an opportunity for students to discuss their response to this text.  Then, there is a 9-minute long “The War of the Worlds” documentary on YouTube that I will be playing for the students.  As we will be moving into the second unit – violence and war – I think that this is a good segue for them to think of texts in larger terms, or in terms of cultural, social, political, historical significance.  There will be no reading or writing homework assignment to allow the students to focus on their Paper #1.

Sample Lesson Plan:
YouTube.  I will play the first 18 minutes of “The War of the Worlds” radio broadcast from October 30, 1938.  The students can read along if they like.
Quick Write.  I will ask the students to do a quick write in response to the prompt “how does hearing ‘The War of the Worlds’ radio broadcast enhance your experience of the text?”
Class Discussion.  I will ask for volunteers to read their quick write responses aloud, and we can discuss as a class the ways in which students found it beneficial (or not!) 
YouTube. Back to YouTube to play a 9-minute long “The War of the Worlds” documentary.
Class Discussion.  Any additional time will be spent discussing Paper #1.

Assessment: My intention with this class is not so much to focus on assessment but to allow for a bit of an enjoyable “break” with the YouTube clips.  I can assess formatively as to the interest level of the students during this lesson, but I want for this class period to feel relaxed.  The discussion of the quick writes will hopefully be light-hearted and enjoyable.
Materials Needed:
Computer to play YouTube clips

YouTube Links:
https://www.youtube.com/watch?v=Xs0K4ApWl4g
https://www.youtube.com/watch?v=ol3NRuMOEGk




Grade Level: Undergraduate / Duration of Class: 50 minutes
Date: Monday, September 26, 2016
Curriculum Unit: War and Violence

Class #9 Rationale:  
Now that Paper #1 has been completed, we will spend the first part of the class discussing the experience that the students had with the assignment.  I feel that this is imperative as this is the first (and shortest) of the three paper assignments.  We will discuss the difficulties and positive experiences with the paper, and trouble shoot how future papers and assignments might be addressed differently in order for the students to find themselves more successful in the future.  Next, given that we’ve now entered the second curriculum unit (War and Violence) I feel that a relatively seamless transition from “The War of the Worlds” into the short film Barking Island will work well prior to the following war-related texts.  This will be the first (and only) of the texts that I present that is a film.  While there may be other YouTube clips – perhaps of the plays we will be reading in Unit 4, or of interviews with the authors of the texts in Unit 3 – this is the only film text for the semester.  My goal with this text is to help the students to learn to articulate the textual significance of the film as a piece of literature.  This will help their literary lexicons strengthen and grow.

Sample Lesson Plan:
Class Discussion.  First on the agenda will be to do a “post-mortem” of Paper 1.  Ask people to talk about their experience – what did they find most challenging?  Did they enjoy the assignment?  If so, why?  If not, why not?  After this discussion of the paper, we will return to War of the Worlds to wrap it up and segue into global war.
YouTube.  Play 15-minute long film Barking Island for students.
Quick Write.  I will ask the students to respond to the prompt “Respond to the imagery of the film you just watched.  There was no dialogue – were you still able to understand the film?” 
Writing Assignment. Reflect on Orson Welles’ “The War of the Worlds” and Barking Island.  Do you consider such texts (a radio play and a film) to be categorized as “literature?”  Why or why not?  (this is a 1-pg long writing assignment.)

Assessment: With the paper 1 deadline here, the first major summative assessment is upon us.  The class discussion about the paper will allow for both diagnostic and formative assessments.  The quick write, again, will allow for formative assessment.  Additionally, I put this day together knowing full well that the students may need a deep breath after the paper, and so I didn’t want to overload the class.
Materials Needed:
Computer to play the YouTube video

YouTube Link:
https://www.youtube.com/watch?v=VFCS4azyq54




Grade Level: Undergraduate / Duration of Class: 50 minutes
Date: Wednesday, September 28, 2016
Curriculum Unit: War and Violence

Class #10 Rationale and Objective:  
We have now moved into Unit 2; we are focused on the violence of war.  The film Barking Island was chosen specifically because it is based on actual historical events that took place in Constantinople – events which served as a precursor (almost a dress rehearsal) for the Armenian genocide between 1915 and 1918.  Since they will have seen the film before they are familiarized with this history, they will be able to consider the value and necessity (or lack thereof) of the inclusion of historical context when reading historical texts.  
I want to begin talking about the atrocities of war, and instead of jumping into war-related texts, I think that this film can serve as an excellent jumping off point for the students to consider the use of subtext, imagery, and style in the presentation of texts which revolve around and focus on actual historical events.

Sample Lesson Plan:
Small Groups.  Have the students discuss in small groups the homework that was assigned for this class period.  How are these texts literature?  How are they different from what students might have considered as ‘literature?’  Ask each group to choose a spokesperson for the group.
Class Discussion.  Have the spokesperson from each group share the findings of the group.  Then as a larger group, discuss the similarities and differences that the groups found.
Handout.  Provide handout about the historical significance and background of the Barking Island film and the events surrounding those shown in the film.  Have students review this handout for 5 minutes silently. 
Class Discussion. How does the historical background of Barking Island impact your experience of it?  Is historical reference necessary to understand a text?
Reading Assignment.  Assign the short story “The Things They Carried” by Tim O’Brien.

Assessment: The assessment for this lesson plan is formative, or low-stakes.  I will be circulating the class during the small group discussions, stopping briefly with each group to get a sense of how they have received and understood the texts.  The class discussions will allow for me to get a sense of class participation.  I will also be collecting their homework assignments and reviewing them, getting a sense not just for comprehension, but also for engagement with the materials and coursework.
Materials Needed:
Barking Island handout – one for each student and one for instructor
“The Things They Carried” – one for each student and one for the instructor





Barking Island Historical Significance


Larry Portis writes, “At some point, it was suggested that the animals be simply rounded up and transported to a desert island in the Bosporus. It would be an open-air dog pound where, eventually, about 30,000 offending creatures were concentrated. And there the extermination proceeded. The fact that no vegetation or other edible substance existed on the island en- sured a definitive resolution to the nuisance they represented. The island was too far from land to allow the creatures to swim back, although many tried. The only disagreeable aspect of the plan, once put into operation, were winds that conveyed the sounds of screams and howls to Constantinople. But this annoyance ceased after a few weeks.”

Serge Avedikian, the filmmaker, writes, “The film ‘Barking Island’ talks indirectly about the Armenian Genocide.  It presents historical facts about how the dogs in Constantinople were eliminated in 1910.  The government of the Young Turks was responsible.  So the film was not about the Armenian Genocide, but the metaphor was well chosen, because the same government was behind the Genocide.”

[image: ][image: /Users/kateplato/Desktop/Armenian_woman_kneeling_beside_dead_child_in_field.png]

What preceded the mass killings of Armenians that began 100 years ago?
The Ottoman Turks, having recently entered World War I on the side of Germany and the Austro-Hungarian Empire, were worried that Armenians living in the Ottoman Empire would offer wartime assistance to Russia. Russia had long coveted control of Constantinople (now Istanbul), which controlled access to the Black Sea -- and therefore access to Russia's only year-round seaports.
How many Armenians lived in the Ottoman Empire at the start of the mass killings?
Many historians agree that the number was about 2 million. However, victims of the mass killings also included some of the 1.8 million Armenians living in the Caucasus under Russian rule, some of whom were massacred by Ottoman forces in 1918 as they marched through East Armenia and Azerbaijan.

How did the mass killings start?
By 1914, Ottoman authorities were already portraying Armenians as a threat to the empire's security. Then, on the night of April 23-24, 1915, the authorities in Constantinople, the empire's capital, rounded up about 250 Armenian intellectuals and community leaders. Many of them ended up deported or assassinated.
April 24, known as Red Sunday, is commemorated as Genocide Remembrance Day by Armenians around the world. Friday is the 100th anniversary of that day.

How many Armenians were killed?
This is a major point of contention. Estimates range from 300,000 to 2 million deaths between 1914 and 1923, with not all of the victims in the Ottoman Empire. But most estimates -- including one of 800,000 between 1915 and 1918, made by Ottoman authorities themselves -- fall between 600,000 and 1.5 million.
Whether due to killings or forced deportation, the number of Armenians living in Turkey fell from 2 million in 1914 to under 400,000 by 1922.

How did they die?
Almost any way one can imagine.
While the death toll is in dispute, photographs from the era document some mass killings. Some show Ottoman soldiers posing with severed heads, others with them standing amid skulls in the dirt.
The victims are reported to have died in mass burnings and by drowning, torture, gas, poison, disease and starvation. Children were reported to have been loaded into boats, taken out to sea and thrown overboard. Rape, too, was frequently reported.
In addition, according to the website armenian-genocide.org, "The great bulk of the Armenian population was forcibly removed from Armenia and Anatolia to Syria, where the vast majority was sent into the desert to die of thirst and hunger."

http://www.cnn.com/2015/04/23/world/armenian-mass-killings/

https://books.google.com/books?id=vwpwCQAAQBAJ&pg=PT81&lpg=PT81&dq=barking+island+armenian+genocide&source=bl&ots=950G71GPBO&sig=IQ5xVjhGSGconI5u69h-K34m_RI&hl=en&sa=X&ved=0ahUKEwjR946_gPPNAhVDbB4KHXgIBw0Q6AEIPzAF#v=onepage&q=barking%20island%20armenian%20genocide&f=false



Grade Level: Undergraduate / Duration of Class: 50 minutes
Date: Friday, September 30, 2016
Curriculum Unit: War and Violence

Class #11 Rationale and Objective:  
This is the last class before the assignment of the major text of the unit, Slaughterhouse-5.  By beginning this class with a quiz, the students will immediately be charged with considering and engaging the text “The Things They Carried.”  As we begin to list the things carried by the soldiers in the story, I will be asking the students to consider the reasons why some of these things were more noteworthy or memorable than others.  This will be an opportunity to talk about how the students responded to the story.  We can talk about close-reading of literature and the literary techniques that they found present in the story.  Once we have done this, their free-writing exercise will ask them to write a letter to someone about something they carry with them.  They will be able to practice the use of the literary techniques we’d just discussed.  When we engage in a class discussion, the students will be able to hear some of their classmates’ responses.  I feel that this exercise will draw them closer to the text and help them to identify with the characters.

Sample Lesson Plan:
Quiz.  Give the students a brief quiz on “The Things They Carried.”
Activity.  Ask the students to list the things that the soldiers carry (without looking at the text) – write these out on the whiteboard.  Ask the students what about these particular items was noteworthy to them.  Discuss.
Handout.  What Are You Carrying letter assignment.
Free Write. Give the students 10-15 minutes to write a letter about something they “carry” with them
Class Discussion.  Ask a couple of volunteers to share their free writing assignment with the class.
Reading Assignment. Slaughterhouse-Five (chapters 1-2)
Homework Assignment. QNQ form

Assessment:  There are a couple of different methods of assessment associated with this lesson.  First of all, the quiz will be collected and graded.  The quizzes are not necessarily high-stakes assessments, but I do see them as summative in nature.  Participation will help me to assess those students who are/seem engaged – this will help me with my Class Participation grading.  I will not be collecting their free write assignments, however – again – those students who volunteer to share their writing will be participating.
Materials Needed:
“The Things They Carried” quiz – one for each student and one for the instructor
Whiteboard markers
What Are You Carrying letter assignment –one for each student and one for the instructor
QNQ forms – one for each student and one for the instructor



What Are You Carrying? Letter Assignment 
a ring you love? a hall pass? an old love letter? loneliness? a memory of your grandfather? keys? a debt? a lucky penny? a picture of your best friend? allergy medicine? 
too much responsibility? bitterness? 
your father’s expectations? fear of commitment? 
fear of rejection? what else? what else? 
a ticket stub? a passion? what else? 
political leanings? a secret? 
what else? 
Choose something you are carrying. It may be a concrete, tangible object or something more abstract, intangible, or symbolic. Whatever you choose, let it be something that matters to you and that means something to you. Ask yourself questions: 
Why am I carrying this?  
Did I make the choice or is someone making me carry it?  
Do I wish I could put it down?  
What does it weigh?  
What does it demand of me to carry it?  
Where would I be without it?  Then write a letter to someone (most likely someone connected to your weight) in which you talk about this “thing you carry.” Write a letter that truly makes your reader understand this thing you carry, why you take it with you, and how its weight affects you. The letter may be serious or humorous, but it should be powerful. Your tone will depend to a great extent on what you choose to write about in your letter.  
 

Name: ______________________________________
ENGL 262G: The Art of Literature

QNQ: Slaughterhouse-Five (Chapters 1-2)

Quotes: __________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Notes:
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Questions:
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
List of Artifacts

Artifact #1 – Little Red Riding Hood Homework (original)

Artifact #2 – Elements Found in Fairy Tales http://www.surfturk.com/mythology/fairytaleelements.html 

Artifact #3 – A Very Old Man With Enormous Wings Quiz (original)

Artifact #4 – Paper #1 Assignment (Samantha Harrison and Regine Vital)

Artifact #5 – Book of Job Homework (original)

Artifact #6 – Hip Hop Poetry of Book of Job 
http://irrsinn.net/other-scribblings/essays/the-book-of-job-as-hip-hop-poetry/ 

Artifact #7 – YouTube Clip
https://www.youtube.com/watch?v=Xs0K4ApWl4g

Artifact #8 – YouTube Clip
https://www.youtube.com/watch?v=ol3NRuMOEGk

Artifact #9 – Barking Island Historical Background handout (original)

Artifact #10 – What Are You Carrying Letter Assignment (Read*Write*Think)

Artifact #11 – QNQ Homework Assignment (original)
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