Thomas Cosgrove
ENG 611
Professor Mueller
[bookmark: _GoBack]7/9/15
Unit Plan

Rationale: This introductory undergraduate course will begin to orient students to the discipline of English. As such, students will not only be presented with an overview of literary forms - from poetry and prose, to drama - but will also be asked to consider what makes each form unique, or ‍‍‍‍‍what each form can do that the others can not‍‍‍‍‍. Further, this course will also question Literature's status as a distinct art form by considering the ways in which Literature functions that differs, or makes it a medium unique from, other forms of Art (see artifact "A1" for one instantiation of this question). While this course hopes to supply students with what might be considered the "discourse" of literary studies - from an understanding of character, narrative, plot, and theme, to the macro concerns of form - it will also attempt to foreground interpretation itself. This course will try to frame literature as always already asking the question of what constitutes interpretative validity, for part of what constitutes interpretive validity, is deciding whether or not a text is valid object of interpretation in the first instance. In doing so, students will be introduced to the fundamental questions of Literary Theory, and will hopefully foster enough comfort with the “discourse” that they are able to ask, “What makes this literature?” and “Why does it matter?”

(A quick caveat: although mentions of Literary Theory can seem highfalutin, what I take it to signify is the discourse produced when we ask the questions “what is literature?” “why literature?” and perhaps, after ENG611’s focus on “material texts,” even “where is literature?”)

So, Why literature, then? I want to suggest that contemporary considerations of why we should teach literature often elide that English as a discipline has two– if not more – objects of study; texts, for sure, but also interpretation itself.  Not only is interpretation always bound up in the way in which we read, and yes, even experience the world, but it is also inherently political – interpretation produces stances, or subject positions, that necessitate taking on a specific relationship to our experiences. Yet, as is evident in the many ways in which the question why literature can be answered that Bruns tracks in Why Literature (2011), this interpretation is itself still somewhat problematic. Not only because it begs the question why is literature necessary to study interpretation, why not some other artistic medium (or why not leave the realm of Art completely), but also because it does not leave room for the excess of enjoyment or pleasure of literary reading that so many of the authors that Bruns cites are invested in. The takeaway here should be twofold: first, this unit is based around questions that I have, not questions I have answers to, and secondly, this unit is interested in “immersion” not only for the serious contentions about self-formation that Bruns make, but also because it is more fun.

In this spirit, then, this unit seeks to incorporate elements of fun, concepts, and skills in each lesson plan. Students will hopefully be engaged by this approach, and develop the vocabulary and understanding necessary to engage in thinking and projects that have their origin in their thought alone. However, an emphasis on creating our own definitions as a class is also as, if not more, important than developing the established vocabulary. This is because this unit wants to take 
The model of understanding an established discourse as an “ongoing cultural conversation” (155) as it is expressed in Kenneth Burke’s famous parlor metaphor, that Michael W. Smith and Jeffrey D. Wilhelm’s Literary Elements relies upon (155). As this unit will ask students to subvert the positions of canonical authors, and even radicalize them, the unit wants to embrace this understanding of the student position in order to provide students with the necessary conditions to become “autonomous” readers, in Blau’s sense of the word (35).


Second Class Meeting: (75 Minutes)

Homework to have been completed before class: 
Read: William Blake’s Songs of Innocence and of Experience, as well as the introduction (1-14) of Terry Eagleton’s Literary Theory: An Introduction (distributed to the class as PDFs).

Objectives: 
-Students will learn some of the basic constituent elements of poetry, along with the vocabulary for its analysis. 
-Students will be introduced to the concept of “defamiliarization” in the context of considering whether or not this concept can function as a way to define literature. 

Procedure:

Part One: “Blake and – some - Poetic Devices”  
1) I will read “The Shepard” from Blake’s Song’s of Innocence to the class, and then ask for volunteers to read “The Chimney Sweep,” and “The Sick Rose” (Or any poem that struck them – readers' choice).
2) General discussion (i.e. first impressions).
3) Hand out Artifact Two (“A2 Poetic Devices Worksheet), and overview its contents.
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4) Break students into groups of four; students will have 10 minutes to fill in the “my example column” on the worksheet with, surprise, examples of the different poetic devices listed from The Songs of Innocence and Experience. 
5) Break out of groups – invite students to share their examples (eliciting an example for each device).

Part Two: “Is Literature defamiliarization?”  

1) Ask students to turn their attention to the Eagleton’s Literary Theory: An Introduction.
2) General discussion (i.e. first impressions).
3) Introduce Eagleton’s use of the term “making strange” (7) as an object of interest.
4) Segway from “making strange” to another hand out; Viktor Shklovsky’s “Art as Technique.”
At this point I will copy, or unveil that I have already copied this quote from Shklovsky, “The purpose of art is to impart the sensation of things as they are perceived and not as they are known. The technique of art is to make objects 'unfamiliar', to make forms difficult, to increase the difficulty and length of perception because the process of perception is an aesthetic end in itself and must be prolonged. Art is a way of experiencing the artfulness of an object; the object is not important” onto the board (12). 

5) The class will not reading the entire of “Art as Technique” – we will just focus on this one quote for 5-10 minutes, until we come up with a definition for making strange or defamiliarization. The rest of the essay will be homework for next class.
6) Class exercise: Picking one of Blake’s poems we will engage in “pointing,” or speaking aloud, without rules (other than respecting other participants) any words, phrases, or full sentences from the text. The caveat: we will try to “point” to words, phrases, and sentences that we think “make strange” 
7) Wrap up: Questions to consider for next class – does all literature make strange? Does anything that makes strange count as literature?

Homework: Finish Viktor Shklovsky’s “Art as Technique” and read Betrolt Brecht’s The Good Person of Szechwan 

Third Class Meeting: (75 Minutes)

Homework to have been completed before class: 
Read: Viktor Shklovsky’s “Art as Technique” and read Betrolt Brecht’s The Good Person of Szechwan 

Objectives: 
-Students will learn some of the basic constituent elements of drama, along with the vocabulary for its analysis. 
-Students will develop a more nuanced understanding of “defamiliarization.”
-Students will be introduced to classical and neo-classical understandings of aesthetics.

Procedure:

Part One: How do we know a climax when we see one?
1) General discussion (i.e. first impressions) of both Shklovsky and Brecht readings. (5-10 min.)
2) Hand out selections from Brecht’s Short Organum for the Theatre and “A4 Drama: Terms and Definitions”
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3) Review Terms and Defintions
4) Break into groups of four; students will attempt to identify the elements of “Freytag’s Pyramid” in Brecht’s The Good Person of Szechwan. (5 min.)
5) Return from groups – discussion (class findings).

Part Two: “Out Brecht[ing] Brecht”

1) Discuss selections from Brecht’s Short Organum for the Theatre as a group.
2) Student’s will have 5-10 minutes to relate these selections to the Shklovsky reading in a free-write exercise.
3) Ask for volunteers to share, discuss similarities of defamiliarization and the alienation effect. 
4) Quick lecture on Aristotle’s Poetics – emphasizing the three unities, and catharsis. 
5) Class discussion prompted around the question “What’s different between Aristotle’s poetics and Brecht’s Aesthetics, and why does it matter?”
6) Go over homework assignment “More Brecht than Brecht” (artifact 3).
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Fourth Class Meeting: (75 Minutes)

Homework to have been completed before class:
"More Brecht than Brecht" project.

Materials:
Computer and Projector.

Objectives:
-Students will further hone public speaking skills.
-Students will gain further confidence and comfort in the class room.
- FUN

Procedure: 

This entire class will be dedicated to the presentation of each student's "More Brecht than Brecht" Project.

1) Each student will be asked to present and explain the changes they made to The Good Person of Szechwan.
2) I will remain on the sideline of the presentation, googling images, and projecting them, of lesser known actors/actresses that were cast in the students projects.

Fifth Class Meeting :(75 Minutes)

Homework to have been completed before class: 
Read: Nathanael West’s The Day of The Locust (up to page 185) as well as the “How to Close Read Fiction” section (25-30) of Larry Edgerton’s Approaches to Critical Thinking and Writing: Close Reading the Arts (attached as A5).
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Objectives: 
-Students will learn some of the basic constituent elements of the novel, along with the vocabulary for its analysis. 
-Students will be introduced more thoroughly to the practice of “close reading.”

Procedure:

Part One: "Do Novels Have Answers?"
1) General discussion (i.e. first impressions)
2) Class Exercise (short free-write): Using Edgerton’s heuristic of tracking change, and looking for resolutions, what can we say about the novel so far?
3) Ask for volunteers and discuss the products of the prompt.
4) Hand out “A6 What Can I ask a Novel?”
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5) Review and clarify hand out (terms, etc.)
6) Break into groups of three—each group will be assigned an element from the hand out, diction, character, setting, theme, POV. Each group will also be asked to identify changeand resolutions as they were before, but this time within their specific subset.
7) Groups share their findings.

Part Two: “This specific Novel”
1) Class Exercise (longer free-write): Using the new approaches we’ve practiced from the homework and in class hand out, produce a close reading of one of the following scenes from the novel:

· Adore & Mrs. Loomis
· The Cinderella Bar
· The Cockfight
· The Riot
Make any claim want, however, if you feel like you need a starting point here are a few – how does the scene you chose:
a) relate to any themes we have discussed

b) reveal anything about the characters

c) ultimately function in terms of the plot (what is the purpose of this scene?)

Homework:
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Seventh Class Meeting: (75 Minutes)

Homework to have been completed before class: 
Read: 

Half of Marjane Satrapi’s Persepolis and half of Scott McCloud’s Understanding Comics

Objectives:
-Students will learn some of the basic constituent elements of the graphic novel, along with the vocabulary for its analysis.
-Students will gain an appreciation and understanding of Graphic Novels (and comics) as a unique form of Art, or at least as a unique mode of communication.


“A Graphic Novel Without Graphics?”

1) General discussion (i.e. first impressions)
2) Graphic Novel Terms hand out
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3) Discuss and Review terms

4) Cass exercise: Students will arrange desks into a circle. Then, Individually, students will illustrate the two pages of dialogue provided below:

That was my last meeting with my beloved Anoosh…
Russian Spy Executed, See page 3
“Everything will be alright…”
“Marji, what seems to be the problem?”
“Shut up, you! Get out of my life!!! I never want to see you again!
“get out!” 
And so I was lost, without any bearings… what could be worse than that?
“Marji, run to the basement! We’re being bombed!
It was the beginning of the war.

5) Students will be asked to get up from their seats, leaving their drawings on their desks, and to walk around the circle of desks examining their classmates drawings.
6) Group discussion will then center on the ways in which the student’s interpretations differed, and how they all differed from Satrapi’s rendering.

Homework: Finish reading Marjane Satrapi’s Persepolis and Scott McCloud’s Understanding Comics.

Eighth Class meeting: (75 Minutes)
Homework to have been completed before class:
Read: Marjane Satrapi’s Persepolis and Scott McCloud’s Understanding Comics

Objectives:
-Students will learn some of the basic constituent elements of the graphic novel, along with the vocabulary for its analysis.
-Students will gain an appreciation and understanding of Graphic Novels (and comics) as a unique form of Art, or at least as a unique mode of communication.


“Down in the Gutter”

1) General discussion (i.e. first impressions)
2) Students will read a selection from Scott McCloud’s Understanding Comics.
3) Students will break into groups of four and identify an “interesting” gutter (see “terms” handout for definition) in Persepolis. 
4) As a group students will illustrate this missing scene, collaborating before choosing a representative to draw their idea on the board.
5) As a class students will discuss how “closure” (McCloud) is at work, in Persepolis and in their additions to Persepolis.

Homework: Selections from Stephen Kinzer's Overthrow and Behrooz's Islam and Dissent in Postrevolutionary Iran: Abdolkarim Soroush, Religious Politics and Democratic Reform.


Tenth class meeting: (75 Minutes)

Homework to have been completed before class: Read Stanley Fish's "How to Recognize a Poem When You See One"
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Rationale (I haven’t provided this elsewhere due to my larger rationale, but I feel like it is warranted here):
While authoritative interpretation is not wholly a product of understanding literary context, or even context more broadly construed (i.e. cultural, historical, or linguistic), it does pose an ethical pedagogical question. In The Literature Workshop (2003) Sheridan Blau takes up this issue of context—or what he calls “intertextual literacy [or the] knowledge of prior texts and background information” (Blau, 92)—as an ethical one. For my purposes in interrogating the notion of literary context, and its undeniable import in the production of meaning, the question becomes; is it important how we present this knowledge to students? For Blau, literary context is bound up with what he calls “the preread text,” or the ways in which we have always already “read” a text through our prior knowledge of other texts – indeed, this reading occurs even before we literally read the text (Blau, 88). What makes this an ethical problem, is that the concept of the preread text, or even how contextual knowledge is initially acquired, is often veiled to students and thus produces an artificial hierarchy of readers that positions them as incapable of producing authoritative readings. This exercise hopes to make this process manifest to students.

Objectives: Radicalize student’s understanding of context!

Procedure:


Part One: “Context and the Production of Meaning”
This exercise is not an original one, it is derived from Stanley Fish’s seminal work Is There a Text in This Class? (1980). More specifically, it is based on the anecdote Fish supplies in chapter fourteen, “How to Recognize a Poem When You See One.” Before class starts, while students are still absent, I will draw a boarder around something that is definitively not poetry (of my own creating), and mark it with a page number. Fish uses a list of authors he had written as an aid to his students while lecturing in a prior class – I thought I might create a similar list based on authors and works my students might be familiar with at this point in their education (or if I wanted to be certain, from my class). Using ENG611 as a model, the list might look this:
Pat Mora
Hawthorne
Blau
Wilhelm and Smith
Why Literature?

Hopefully, and this is one of the short-falls of this exercise, my students will be as eager to interpret this poem as Fish’s were, and will populate this innocuous list with a multitude of different meanings. After the students are done interpreting this “poem,” I will reveal that it is a farce. Here, I will inaugurate their understanding of context by exposing the way in which this list became a preread text through the mere fact that it was presented to them as poetry. That is, rather than “proceed[ing] from the noting of distinguishing features [of poetry] to the recognition that they were confronted by a poem” my students will be faced with the fact that because, “they knew in advance they were dealing with a poem [that] the distinguishing features then followed” (Fish, 326). The goal here is to expose that the ways in which context prereads texts for us is so fundamental, and intractable, from interpretation that even the idea of poetry itself is susceptible to it. 

Part Two: "Poetry After Fish: What Would Ben Jonson Say?"

1) Read, as a class, Shakespeare's Sonnet 19 and 16.
2) Hand out excerpt of Jonson from the Preface to the First Folio.
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3) Break into groups to consider the question raised by Shakespeare's meditation on time in the Sonnets, and Jonson's invocation of "all time." Does considering literature transcendental or immutable pose problems for the conclusion of the Fish exercise?
4) Discuss as a class.

Homework: Read Saunder's "Pastoralia" and Forrester's “The Machine Stops” 

Eleventh Class Meeting: (75 Minutes)
Homework to have been completed before class:
Read: Saunder's "Pastoralia" and Forster's “The Machine Stops"

Objectives:
-Students will become familiar with the Short Story.
-Students will be introduced to the concept of juxtaposition, which will be important for their final assignment.
-Prep. for final assignment.

Procedure:

Part One: "Did you read? (and Juxtaposition)"
1) Reading Quiz:
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2) Divide class in two - each half of the class is assigned one of the two short stories.
3) Each "team" will have 10 minutes to identify what they consider important elements of their short story.
4) Each group will make a list of what they identify on parchment paper.
5) As a class we will juxtapose the two short stories by juxtaposing the two lists!

Homework: Produce a close reading of the two texts that incorporates juxtaposition using the "Sample Close Reading Response Formatting" hand out as a guide.
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Twelfth Class Meeting: (75 Minutes)
Homework to have been completed before class: 
Juxtaposition Close Reading Response (bring three copies).

Objectives: 
-Prepare students for final assignment.
-develop editing and critiquing skills.

Procedure:

1) Students break up into groups of three.
2) Student's read and critique each others work; one student is always in the spotlight (all group members read one Close Reading Response at a time).
3) I will join different groups intermittently.
4) As a group we will discuss strengths, weaknesses, and how to continue and rectify them (respectively). As well as questions and hesitations (with a dose of reassurance).
5) Hand out final assignment - Juxtaposition paper that covers the breadth of the course (the only requirement being that students must juxtapose different forms of literature)

Homework: Final project.
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