
 
 
 

ENGL 611: Teaching of Literature 

Prof. Alex Mueller  

 

Final Project Unit Plan – Effie Sapuridis 

 

Subject: Harry Potter in Our World 

GRADE LEVEL: College 

TIME REQUIREMENT FOR EACH LESSON: one class period (75 minutes)  

 

Course Breakdown/Calendar 

 

Unit 1: Int roduction and Foundations 

 

Week 1 (Sorcererôs Stone) 

 

Day 1; Introductory Basics ï Theme, Characters, Motifs, etc. 

 

Day 2; Medieval Culture 

 

Week 2 (Chamber of Secrets) 

 

Day 3; Mythical/Folklore beginnings of the series 

 

Day 4; Class/Social Standings 

 

Week 3 (Prisoner of Azkaban) 

 

Day 5; Character Development 

 

Day 6; Government and the Law 

 

Week 4 (Goblet of Fire) 

 

Day 7; Ethics of Journalism 

 

Day 8; International Cooperation 

 

Week 5 (Goblet of Fire) 

 

Day 9; Animal Ethics 

 

Day 10; Death 

 

Unit 2: Real World Interpretations  



 
 
 

 

*** Beginning of Unit Plan  

 

Unit Rationale:  

 
The greatest characteristic of literature is its ability to transport us to a different world, all while teaching 

us about our own. The Harry Potter series has, without any doubt, done just that for countless readers. The 

overall course explores various aspects of the entire series including its mythical/folkloric foundations, 

classic literary tropes (ie, the heroôs journey), and character development. We can argue that these are the 
ótypicalô English literature classroom topics, ones that students expect to be taught and are familiar with. 

The beauty of literature is that it extends far more widely than that and that is why the unit plan will also 

look at animal ethics, classism, diversity, racism, democracy and war. The Harry Potter series can teach 
readers, not only about the complexities of English literature, but also about the world around them (past 

and present) and the choices that we make within that world. 

 
This specific unit would occur about mid-way through the course plan. At this point, students will have 

gained a background knowledge in the seriesô influences (medieval culture, myth and folklore), the 

influences of language (on names, spells, etc), character development, animal ethics, and journalism.  

 
This course in general can be completed with advanced high school English students, as well as college-

age students. It is preferable to use it for college-age students because the depth of discussion will be more 

enriching and enlightening. The question of, whatôs worth saying about a literary text, was constantly on 
my mind, while designing this course (and the unit, in particular). How does a teacher decide what is 

important to know? For example, Harry Potter and the Order of the Phoenix also offers lessons in sacrifice, 

education as empowering, revolution and so much more. Or, perhaps, should a literary classroom only 

discuss things such as form, genre, character, setting, etc? I find myself asking these questions often and 
have decided to present this sample lesson in order to hear back from everyone about this (and to get 

opinions on the effectiveness of teaching something like propaganda in a novel where so many other themes 

are much more accessible). Blau states that ñé one of the functions of literary study is not to find the one 
right reading, but to explore the different avenues that readers might want to take in interrogating and 

talking about a literary work.ò It was this statement that led to my decision to explore studying a literary 

text through an atypical lens. 
 

Student Objectives:  

1. Be able to analyze and identify major themes and imagery in the Harry Potter series 

2. Demonstrate understanding of the wide-reaching aspects of literature 

3. Learn the importance of comprehension beyond the written text 

4. Apply literature to real life examples  

5. Gain an understanding of literatureôs new roles, in our media-driven world   

 

Materials: 

1. Harry Potter series  

 

Week 6 (Order of the Phoenix) 

 

Day 11; Government-Imposed Curriculum 

 

Day 12; Resistance and Revolution 



 
 
 

 

Week 7 (Order of the Phoenix) 

 

Day 13; Influence of the óReal Worldô (WW2)  

 

Day 14; Propaganda and Language  

 

Week 8 (Half Blood Prince) 

 

Day 15; Analyzing Book Covers & Marketing 

 

Day 16;  

 

Week 9 (Half Blood Prince) 

 

Day 17; Literary Archetypes 

 

Day 18; Whatôs in a name? 

 

Week 10 (Deathly Hallows) 

 

Day 19; The Hero Debate 

 

Day 20; The Snape Debate 

 

*** End of Unit Plan  

 

Unit 3: Influence of Harry Potter  

 

Week 11 (Deathly Hallows) 

 

Day 21; Superstitions and Tall Tales 

 

Day 22; Hermione, Ginny, Tonks and Feminism  

 

Week 12 (Harry Potter) 

 

Day 23; A Worldwide Phenomenon 

 

Day 24; Participatory Culture 

 

Week 13 (Harry Potter) 

 

Day 25; Fandom and Fanfiction 



 
 
 

 

Day 26; Transmedia Storytelling 

 

Week 14 (Conclusion) 

 

Day 27; Transmedia Storytelling 

 

Day 28; Final Project presentation and course review 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 
 

UNIT 2 : REAL WORLD INTERPRETATIONS  

 

 Lesson One: Government-Imposed Curriculum - Umbridge and Standardized Testing 

 

RATIONALE: Standardization has become the norm in America and, at one point, it was becoming a part 

of Harry Potterôs world as well. Harry Potter and the Order of the Phoenix, the fifth book of the series, is 
the clearest criticism of the way standardized education and political power go hand in hand.  As the 

Ministry of Magic meddles in the affairs of Hogwarts, and Delores Umbridge is appointed Defense 

Against the Dark Arts teacher and Hogwarts High Inquisitor, imposing ñministry-approvedò curriculum, 
what practical, authentic education existed at Hogwarts falls by the wayside in favor of a teacher-

centered, authoritarian model which allows for no student participation whatsoever. As this is a debate 

surrounding the óCommon Coreô and education, in general, itôs important to explore it with students.   
 

OBJECTIVES: Students will be able to gain a basic understanding of the political power plays involved 

in literature and education, as seen through the lens of Dolores Umbridge and the Ministry of Magic. 

Hopefully, when confronted with these situations in real life, students will be able to identify, assess and 
react to them intelligently. 

 

MATERIALS: PowerPoint presentation with excerpts from the novel and questions to be answered. 
 

Opening Activity: 

Read:  From Harry Potter and the Order of the Phoenix, we will read sections that pertain to 
standardized curriculum and testing - including Umbridgeôs start-of-term speech, her interactions with 

Harry and Hermione, her classroom philosophy, and the ñeducational decrees.ò   

Discussion: What do you think of Professor Umbridgeôs teaching style?  Why is it ineffective?  What are 

the consequences of following her textbook-based, theory-based educational model, instead of adding 
practical elements?  What are the consequences of her not allowing students to talk in class or challenge 

the textbook? 

 
Harryôs World and Ours:  

Critical Literacy:  A short discussion will be given on the need to ask questions of texts.  Some examples 

will be given that ask questions of Harry Potter. The students will split into groups and answer the 

following questions: 
Å What is the text saying? 
Å What is the text leaving out? 
Å Which questions would you want to ask of this text that are not being answered? 
Å Whose voices are being left out? 
 

We will then come back together as a group and discuss our findings.  
 

Education: A second discussion, as a class, will follow regarding the governmentôs involvement in 

education.  

 
Å Who decides what will be taught in schools? Do we agree or disagree with these people having that 

authority? 
Å How much freedom should teachers/professors have, when creating a course? 
Å Are there standards that every student should meet? If so, how do we determine what they are? 
 

HOMEWORK: Think back to a lesson you were given that you didnôt enjoy/learn from. How would you 
have taught that subject differently and effectively? Complete a 1 to 1.5 page assignment detailing what 

you disliked about the course and how you would have taught it.  



 
 
 

 

Lesson Two: Dumbledore’s Army - Resistance at Hogwarts 
 

RATIONALE: This lesson begins to explore what happens when students take learning into their own 

hands and build from where they are, rather than from where some standard claims they should be. By 

looking at Harry Potterôs status as a teacher, with regards to the secret Defense Against the Dark Arts 
group, Dumbledoreôs Army, we can understand the value of student-led and engaging education. Harryôs 

lessons to his peers are mostly hands-on, with some basic theory, but more importantly, he actively 

engages them into deciding what the dayôs lesson should consist of.  
 

OBJECTIVES: Students will gain an understanding of student-led teaching and the status of a teacher. 

 
MATERIALS: None, this lesson will involve discussion and some writing. 

 

Opening Activity: 

Discussion:  Why did Ron and Hermione want Harry to be the Defense Against the Dark Arts teacher?  
Why did so many people want to learn from him?  Would you want to learn from Harry?  Why? 

Discussion Goal:  To get students thinking about authentic learning.  Harry is tapped to be teacher not 

because heôs an expert in the theory, but because he has faced the Dark Arts head on and knows exactly 
what itôs like to be there.  He has authentic experience. 

 

Harryôs World and Ours: 
Discussion:  If students had more input into the learning process, what do you think school would look 

like? Refer to homework from last class. Students will split up into groups and take a different subject 

area, discussing what those classes would look like if student needs were taken into account.  Each group 

will present their findings on what their óidealô English/Math/Science/History class would be like.  
 

As a class, discuss the presentations; what stood out the most as lacking from current classes, that the 

groups would include? What aspects of current classes disappeared once students were in charge? What 
does this say about how students think versus how those who make the decisions on education think? 

 

Quick Write:  After hearing various ways that students believe teaching can be made better, and 

discussing the pros and cons as a class, where do you now stand? What do you think of theory versus 
hands on learning? Who do you think should be making the decisions on what a lesson should consist of? 

 

 
 

 

 
 

 

 

 
 

 

 
 

 

 
 

 



 
 
 

Lesson Three: Influence of the ‘Real World’ 

 
RATIONALE: This lesson will examine the similarities between Nazi Germany and Lord Voldemortôs 

subtle, but effective reign in Harry Potter and the Order of the Phoenix. JK Rowling, the author of the 

world-renowned Harry Potter series, stated in an interview at Carnegie Hall, "I wanted Harry to leave our 

world and find exactly the same problems in the wizarding world. So you have the intent to impose a 
hierarchy, you have bigotry, and this notion of purity, which is this great fallacy, but it crops up all over the 

world. People like to think themselves superior and that if they can pride themselves in nothing else they 

can pride themselves on perceived purity. So yeah that follows a parallel [to Nazism]."  
 

OBJECTIVES:  

¶ Students will be able to identify clear similarities between Nazi Germany and Lord Voldemortôs 

campaign, in Harry Potter and the Order of the Phoenix. 

¶ Students will  examine the theme of racial purity, through the lens of Voldemortôs obsession with 

ópurebloodsô and Hitlerôs obsession with the Aryan race   

¶ Students will understand the motives behind men such as Hitler, or Voldemort; ñEvil prevails 

where good men fail to act.ò  

 

MATERIALS: Detailed Timeline Handout ñRoots of Evilò (1) 
 

Opening Activity: 

Discussion:  The lesson will begin with a class discussion of timelines. First, we will attempt to complete 
a timeline of Adolf Hitlerôs life, focused on the World War 2 periods. Then, we will attempt to complete a 

timeline of Lord Voldemortôs life right below it (on a SmartBoard, for example), focused on his war with 

Harry. Students will raise their hands and give answers (with approx. dates) for this timeline. The 
professor will already have prepared the two timelines to use as the final example.  

Discussion Goal:  The goal of this discussion is to get students thinking, not only about the similarities 

between these two ómenô, but more specifically, to bring up the themes of racial purity and of motive. 

Both Hitler and Voldemort are aware of exactly what they are doing and thus, do not necessarily fit  the 
idea of sociopaths or sadists. They are filled with deep hatred and it is here that we want the students to 

find themselves, trying to understand what created this hate and, most importantly, what allowed it to 

grow. 
 

Harryôs World and Ours: 

Discussion: In two large groups, break down the timeline of events in either Hitler or Voldemortôs life 

into more detail, using the ñRoots of Evilò hand out. When looking at, for example, Voldermortôs return, 
ask yourselves what allowed this to happen and then, what allowed this to grow (in this example, the 

Ministryôs ardent refusal to believe he had returned). Again, ñevil prevails where good men fail to actò. 

We will then come together to discuss our findings.  

HOMEWORK: Quick Write  (to be handed in): Examine the life of another known criminal. Do we see 
similar roots of evil in his/her life that were encouraged to grow (inadvertently or not), or smothered early 

on? Do you believe in this idea that love can change a person, or are some people inherently evil? 

 

 

 



 
 
 

Lesson Four: Propaganda and Language 

 
RATIONALE: This lesson explores wartime propaganda and asks students to discuss what they know about 

propaganda and how to recognize it. Then, it encourages them to explore Harry Potter-themed 

propaganda (some are taken directly from the books and others are fan-made) in order to expand on these 

ideas. Following this group activity, a class discussion will occur where the intricacies of language are 
discussed, with regards to propaganda. In order to be a master politician, one has to be a master manipulator 

of language and we can see this in the simple, but effective propaganda examples.  

 
OBJECTIVE: By examining propaganda posters (imagined and pulled directly from the books) from 

the Harry Potter series, they will increase their knowledge of propaganda tools and obtain an understanding 

of the relationship between language and audience. 
 

MATERIALS: 

¶ Types of Propaganda Sheet (2) 
¶ Poster Analysis Sheet (3) 

¶ Student Worksheets (4) 

Opening Activity: 
Discussion:  Revisit the commonalities between Nazi Germany and Lord Voldemort, as determined in the 

previous class. Discuss preliminary understanding of propaganda and how we can recognize it. When we 

are looking at ópropagandaô, do we know? How can we define the word? 
 

Discussion Goal:  To get students to question the idea of propaganda. Often, we believe that propaganda 

belongs to the past, but it is still very much present today and that is what students should understand. 

 
Harryôs World and Ours: 

Discussion:  Using the ñTypes of Propagandaò sheet, expand on the discussion by exploring different 

types. Split the class into groups and assign a different poster to each group. Have students first complete 
the worksheets (for their own groupôs poster) and then the poster analysis.  

 

Group Discussion:  Each group will choose a representative to present their findings to the class. 
Students may disagree with one another, about the message of the poster. Encourage a debate on what the 

poster is trying to say. Following that, as a group, discuss the power of words in these posters. How are 

they phrased/what key words are used, in order to increase the effectiveness of the poster? 

HOMEWORK: Students will create a press release to complement the poster that they were assigned in 
their groups. It should only be about 1 ï 1.5 pages long, but they will need to pay attention to how they 

use their words to convey the ópropagandaô message. 

 

 

 

 

 



 
 
 

Lesson Five: Analyzing Book Covers and Marketing 

 
RATIONALE: Now that we have explored propaganda, we are moving into forms of marketing that we are 

more familiar with, aka book covers. The rationale behind this lesson is to teach students that everything is 

created to look a certain way, particularly in our consumer culture, for a specific reason (much like 

propaganda). 
 

OBJECTIVES: 

¶ Students will understand how to analyze the artwork on the cover of a book. They will enhance 

their reading comprehension by comparing and contrasting book covers with the text.  

¶ The students are expected to learn what is represented through the book cover they are studying, 

including how it relates to the story itself. Students will also understand why the book cover is 

different in that specific country compared to the book cover in the United States.  

 

MATERIALS: 

¶ Harry Potter and the Half-Blood Prince book covers (5) 

¶ Analyzing a book cover hand out (6) 

 

Opening Activity: 

Discussion:  Ensure that the handouts (2) are clear to students. Begin by asking students why moving 

from propaganda to book covers/marketing is a natural shift.  

Discussion Goal:  The goal of this opening discussion is to create a clear link in the studentôs mind 
between propaganda and marketing, in the sense that both forms offer a very specific opinion, for a very 

specific reason.  

 
Harryôs World and Ours: 

Group Work : Put students into groups of 3-4 and assign each group a different version of the book 

cover. Students will complete the handout individually and then share their observations in a group, while 

recording a list of their ideas.  
 

Discussion: Each group will share their observations with the class. Once all of the observations have 

been shared, have a class discussion about the following questions: Did the book cover reflect anything 
about the country from which it came? Why do you think that might be? Whose cover seemed the most 

accurate? Whose seemed the most inaccurate? Why were the adult covers so different? If you knew 

nothing about Harry Potter, what impression would you get if you could only look at these book covers? 
 

Further Discussion: Direct the discussion to look at marketing in general. The Harry Potter series has 

been the subject of campaigns that are both pro and against it. Show the students videos/ads promoting 

and critiquing the series. Now, ask again, if you knew nothing about Harry Potter, what would you think 
of it after seeing each kind of marketing? 

  
HOMEWORK: Using simple computer programs (or, alternatively, by hand) create your own cover for 
this novel. Try to explain, through the book cover, what you think it is about and what message youôre 

trying to convey to someone who may be unsure about whether they want to read it or not.  

 

 

 



 
 
 

Lesson Six: Identity and Perception 

 
RATIONALE: Following the flow of the last few lessons, we are going to continue exploring this idea of 

perceptions and what they mean. In todayôs world, perception and identity have become very fluid terms 

especially when you take a look at recent headlines: transgender issues, Rachel Dolezal (the woman who 

identifies as black), etc. The rationale of this lesson is to explore this idea of what a personôs identity is 
versus how theyôre perceived, and this can be done by examining Severus Snape, or Lord Voldemortôs roles 

as blood purists, even though they are both óhalf-bloodsô.  

 
OBJECTIVES: 

¶ Students will be able to differentiate between someoneôs identity and the worldôs perception 
¶ Students will discuss whether these things are two separate pieces of a puzzle, and whether you 

can claim any identity you want. 

MATERIALS: None, this lesson will be purely open discussion and a bit of writing. 

 
Opening Activity: 

Discussion:  Opening discussion will center on the topic of Voldemort and Severus Snapeôs ñblood 

purityò. As we know, both of these characters are óhalf-bloodsô with one Muggle parent, and yet one of 
them leads an organization aimed at eliminating Muggles, while the other is a high-ranking officer in this 

organization. What led them to embrace this ideology? What of Voldemortôs followers ï are we led to 

believe they know of his family background? If so, why do they follow a man that embodies what they 
espouse against?  

 

Discussion Goal: The goal of this discussion is to foster an understanding of identity versus perception 

and the weight that each holds. In society, otherôs perceptions hold more weight than personal identity, 
but should this be the case? 

 

Harryôs World and Ours: 
Quick Write : Where can we see similar examples, in our world, of men and women who embrace an 

identity that some may argue does not belong to them? Can we determine who is entitled to what identity 

and if so, how can we determine this? Students can think of transgendered people, people identifying with 
a different race or culture, etc.  

 

Discussion: Students will share their opinions on this theme, while referring to real world examples. This 

portion of the discussion aims to look at how societyôs perception of a person colors what their identity 
is/can be.  

HOMEWORK: Names hold a lot of weight in the world of Harry Potter. For next class, compile a list of 
names/words that you believe are important to this world and why you think so ï do not research them for 

further explanation. Base your findings off of your own opinions drawn simply by reading the text. 

 

 

 

 



 
 
 

Lesson Seven: What’s in a name? 

 
RATIONALE: JK Rowling put a lot of thought into naming many of her characters. Their names, whether 

lifted from other literary texts, or created from other words, are signifi cant when trying to understand a 

character. This also speaks to the seriesô foundations in ancient languages and older literature. The purpose 

of this lesson is to understand the naming choices that the author made, while also exploring the characters 
at the end of the series, once they have developed and can embody the name that they have been given more 

fully.  

 
OBJECTIVES: 

¶ Students will be able to identify the reasoning behind a characterôs name. 
¶ Students will gain a deeper understanding of the character, after having identified JK Rowlingôs 

reasoning behind their name.  

MATERIALS: Character Traits Handout (Albus Dumbledore, Hermione Granger, Remus Lupin, 

Bellatrix Lestrange) (7) 
 

Opening Activity: 

Discussion:  What does your name mean? Does the meaning of your name play any role in who you are, 
as a person? Do we think that authors choose names on purpose or at random? Why? 

Discussion Goal: This discussion will get students thinking about their own names, and the names of 

characters that theyôre familiar with, even outside of the Harry Potter world.  
 

Harryôs World and Ours: 

Discussion: Students will be split into four groups and each will be assigned a character (as mentioned 

above). On the handout, students will write their characterôs name in the middle and then a different 
personality trait at the top of each square. They must then find one strong quotation to illustrate each 

characteristic. Once they have a well-rounded view of their character, the group will use this information, 

and any background knowledge they may have, to determine why JK Rowling named the character as she 
did.  

 

Group Discussion: Each group will present their findings to the class. Students from other groups are 
encouraged to agree/disagree and voice their own opinions on the characterôs traits and name. At the end 

of the class, the teacher will explain the reason, as provided by JK Rowling and/or scholars, for the 

naming of this character. Class will end with a discussion on whether names in literature are important ï 

does it change anything in your reading to know why a character was named as he/she was? 

HOMEWORK: Although this isnôt homework, before next class, students are asked to think about 
óstereotypicalô roles that the characters in the Harry Potter series may play, particularly in comparison to 

other literature where similar roles are played.  

 

 

 

 



 
 
 

Lesson Eight: Literary Archetypes  

 
RATIONALE: In The Hero of a Thousand Faces, Joseph Campbell demonstrated that many of the most 

popular stories, even over thousands of years and across cultures, shared a specific formula. That formula 

is now commonly referred to as mythic structure, or the heroôs journey. Along with a specific plot structure, 

the heroôs journey has a repeating cast of characters, known as character archetypes. An archetype is defined 
as ñan original pattern or model from which all things of the same kind are copied, or on which they are 

based.ò An archetype, in other words, is a prototype. 

 
OBJECTIVES: 

¶ Students will gain an understanding of various character archetypes 
¶ Students will discuss and assess the pros and cons of attempting to fit a character into an 

archetypal role  

MATERIALS: Character Archetypes Handout (8) 

 
Opening Activity: 

Discussion: We will open the discussion with a very simple question, what familiar roles do the 

characters in the Harry Potter series play? Where do we know these roles from?  
Discussion Goal: This discussion will form the basis for students to begin thinking about archetypal 

characters before theyôre even familiar with the term.  

 
Harryôs World and Ours: 

Discussion: As a class, we will assign ñrolesò to the different characters in the novels, as well as 

characteristics/traits that go with those roles. This will be an open forum and, hopefully, students will hit 

on characters whose órolesô are messy and a debate will spring out of this. Once the class feels that they 
have successfully assigned roles to our characters, the teacher will pass around the handout. As a class, 

we will know compare the roles that we gave, to ones that scholars have ónamed and identifiedô. Finally, 

we will look at the óHarry Potter Archetype Breakdownô. This will hopefully lead to some good 
conversation about what it means to fit into a role and how this affects our reading of a character. 

HOMEWORK: This homework will set up the next two lessons, which will have a similar format and 
will occur within the same week. Two topics will be debated next week, one in each class; what is a hero? 

Is Severus Snape a good man? Before the end of lesson eight, students will choose which debate question 

they would like and what position theyôd like to take. When theyôve indicated what position theyôd like to 
take, the teacher will assign them the opposite one (to encourage them to examine new points of view). 

For the appropriate class next week, each group will have prepared a proper argumentative debate, 

arguing their point of view with clear evidence, while also anticipating counter-arguments and creating 
their own. To do this, they will be given a handout with basic debate rules, as well as online resources. 

These two lessons will work best in a class of a little under 20. There are three students per side, so six 

students total in a debate and there are two debate, for a total of 12 students. Four students will not be 
placed into groups ï they will be judging. These lesson plans can easily be altered to fit larger or smaller 

class sizes.  

 

 

 



 
 
 

Lesson Nine: The Hero Debate 

 
RATIONALE: Harry Potter, at first glance, represents the typical hero of ancient myths and stories; the 

monomythic hero. This lesson aims to uncover whether this is true, by examining other heroes in the Harry 

Potter world and assessing what makes them a hero. Often, heroes are secondary characters, lost in the 

shadow of the protagonist (in literature and in reality), so it is important for students to look beyond what 
they know and discover what really makes a hero. In order to engage students, the whole class will engage 

in a mock debate on what makes a hero, with a jury awarding first place to the best argument (not necessarily 

the one that they agree with).  
 

OBJECTIVES: 

¶ Students will be able to deliver persuasive presentations using basic argumentative debate form.  
¶ Students will learn to support their position using relevant evidence.  
¶ Students will learn to anticipate counter-arguments and how to respond to them 

¶ Students will encounter examples of a hero, and the requirements to óbe oneô, and understand that 

they come in all shapes and forms.  

MATERIALS: 

 

¶ How-to guide for debating rules and processes (9) 

¶ Timer/Stopwatch 

¶ Judging Sheet (10) 

Debate Activity:  
The class will immediately split into their groups and begin to prepare for the start of the debate. Each 

ósideô will have prepared a two minute debate arguing their point of view, with relevant and useful 

evident. The sides of this debate will have been decided in the previous course. Some ideas: ñHarry Potter 
is the epitome of a hero.ò ñA hero is quiet, unassuming and away from the spotlight.ò (ex, Neville 

Longbottom) ñA hero is someone who fights against all odds and those he/she loves to do what is right.ò 

(ex, Draco Malfoy) and more.  

 
The Debate: 

Groups will pull straws to determine who will go first. The outline of the debate occurs as follows, 

assuming there are only two sides: 
 

GROUP A ï 5 Minutes by First Speaker 

GROUP B ï 5 Minutes by Second Speaker 

GROUP A ï 5 Minutes by First Speaker 
GROUP B ï 5 Minutes by Second Speaker 

GROUP A ï 3 Minutes by Rebuttal Speaker 

GROUP B ï 3 Minutes by Rebuttal Speaker 
 

(The first four speeches (the 5-minute speeches) are called constructive speeches. In these speeches, each 

team will construct, or build, its arguments. New arguments may be introduced in any of these speeches. 
The final two speeches of the debate (the 3-minute speeches) are called rebuttal speeches. These are the 

final speeches of the debate for each side. They are summary speeches. In these speeches, the debaters try 

to make the best case for its side of the debate and, at the same time, try to eliminate the major points of 

the other team.) 
 

The judges will award first place to the group that provided the best argument.  



 
 
 

Lesson Ten: The Snape Debate 

 
RATIONALE: There is much to be said about the character of Severus Snape and it may even be a 

disservice to him, to only afford him one class period. In an effort to understand the intricacies of this 

character, this lesson will focus on the question of whether he is a good man, or not. In order to engage 

students, the whole class will engage in a mock debate on Snapeôs character, with a jury awarding first 
place to the best argument (not necessarily the one that they agree with).  

 

OBJECTIVES: 

¶ Students will be able to deliver persuasive presentations using basic argumentative debate form.  
¶ Students will learn to support their position using relevant evidence.  

¶ Students will learn to anticipate counter-arguments and how to respond to them 

¶ Students will gain an understanding of complex human nature and the need to understand a 

personôs whole self, rather than what they show you.  

MATERIALS: 

¶ How-To guide for debating rules and processes 

¶ Timer/Stopwatch 

¶ Judging Sheet 

 

Debate Activity:  

The class will immediately split into their groups and begin to prepare for the start of the debate. Each 

ósideô will have prepared a two minute debate arguing their point of view, with relevant and useful 
evident. The sides of this debate will be: ñSnape is a good manò or ñSnape is not a good manò.  

 

The Debate: 
Groups will pull straws to determine who will go first. The outline of the debate occurs as follows, 

assuming there are only two sides: 

 

GROUP A ï 5 Minutes by First Speaker 
GROUP B ï 5 Minutes by Second Speaker 

GROUP A ï 5 Minutes by First Speaker 

GROUP B ï 5 Minutes by Second Speaker 
GROUP A ï 3 Minutes by Rebuttal Speaker 

GROUP B ï 3 Minutes by Rebuttal Speaker 

 

(The first four speeches (the 5-minute speeches) are called constructive speeches. In these speeches, each 
team will construct, or build, its arguments. New arguments may be introduced in any of these speeches. 

The final two speeches of the debate (the 3-minute speeches) are called rebuttal speeches. These are the 

final speeches of the debate for each side. They are summary speeches. In these speeches, the debaters try 
to make the best case for its side of the debate and, at the same time, try to eliminate the major points of 

the other team.) 

 
The judges will award first place to the group that provided the best argument.  

 

 

 
 

 



 
 
 

ARTIFACTS  

 
(1) ñRoots of Evilò (Example) 
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Common types of propaganda used during WWII   

Name- Callingðthe use of derogatory or negative words. It connects a person or a thing to a 

negative image or symbol. In this technique it is hoped that the audience will accept the 

connection without investigating the evidence.   

Example: Fascist, terrorist, cowardly, radical (during WWII using Jap for Japanese).   

Glittering Generalitiesðthese are virtue words (good, democracy, religious, motherhood) for 

which we have deep seeded ideas. Words we believe in, live by, and are ready to fight for. This 

is dangerous because these words mean different things to different people. Propagandists will 

use these words to get people to choose a side or fight a war but their definition of the word may 

not be the same as yours. It is name-calling in reverse. Instead of wanting you to reject someone 

because of something negative they say, they want you to accept and support something because 

of what you support and believe in.   

Example: If you are patriotic, you will fight in this war. Good people do this (fill in) and during 

WWII good mothers can and scrap.   

Euphemismðthis is used when propagandists make something awful or negative more palatable.  

Words that are bland or neutral are often used.   

Example: civilian deaths are ñcollateral damage,ò lying is ñfabricating,ò and murder is 

ñliquidation,ò and during WWII (and other times of war)  death is ñloss.ò   

Transferðwhen the propagandist transfers the importance, power, or approval of something we 

respect and accept to something else they wish us to accept and respect. Symbols are often used.   

Example: a picture of a cross or other religious symbol next to a politician, ñscience basedò and 

during WWII they often used Uncle Sam in posters to show that something was ñAmerican.ò   

Testimonialðthe recommendation or endorsement of something by a person whose opinion is 

valued (or who is famous). There is nothing wrong with someone qualified recommending 

someone or something but testimonials are often used in ways that are misleading and unfair.   

Example: a doctor selling a medication on television, a famous singer endorsing a presidential 

candidate and during WWII President Roosevelt telling Americans to buy War Bonds.   

Bandwagonðeveryone is doing it and so should you. No one wants to be left out or ignored so 

people will join or agree when they believe ñeveryoneò is doing it.   

Example: peer pressure, joining a religious group or political party, buying a product or service 

and during WWII posters that said everyone has a Victory Garden, or scraps, or joins up.   

Fearðthe propagandist warns that something horrible will happen to the group or person if they 

do not follow a specific course of action. They play on fear and try to get you not to think.   

Example: if you donôt vote for me we will be attacked by our enemy, and during WWII posters 

that said if you donôt conserve bacon fat, soldiers will die. 
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Poster Analysis Questions    

In your respective groups, please answer these questions about your assigned poster.  

1. For whom is this poster intended?     

  

2. What is the poster trying to get the audience to do?      

 

3. What is the theme of the poster?      

 

4. What symbols, key words or well known images are used?       

 

5. Is the use of the symbol/image/word successful?     

 

6. What is the emotion conveyed by the poster?     

 

7. How would you change the image to make it more powerful?     

 

8. What type of propaganda does the poster use?      

 

9. How successful do you think this poster would be?  

 

10. Would a similar image have the same impact in our modern society? Why or why not?            
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Student Worksheet    

POSTER TYPE(S) OF 

PROPAGANDA 

DESCRIPTION/COMMENTS 
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Different Book Covers from Around the World: 
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Character Traits (Example) 
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CHARACTER ARCHETYPES  

1. The Hero- This archetype is usually so well defined that the life of the protagonist can be clearly 

divided into a series of well-marked adventures which strongly suggest a ritualistic pattern. 
Traditionally, the heroôs mother is a virgin, the circumstances of his conception are unusual, and 

at birth some attempt is made to kill him. He escapes and is reared by foster parents. We know 

almost nothing about his childhood, but upon reaching manhood he returns to his future kingdom.  

In its simplest form, this character is the one ultimately who may fulfill a necessary task and who 
will restore fertility, harmony, and/or justice to a community.  The hero character is the one who 

typically experiences an initiation, who goes the communityôs ritual (s), et cetera.  Often he or she 

will embody characteristics of YOUNG PERSON FROM THE PROVINCES, INITIATE, 
INNATE WISDOM, PUPIL, and SON. 

2. The Young Man or Woman from the Provinces- This hero is spirited away as a young man or 

woman and is reared by strangers. He/She later returns to his home and heritage where he is a 
stranger who sees new problems and new solutions. 

3. The Initiates- These are young heroes or heroines who, prior to their quest, must endure some 

training or ceremony. They are usually innocent and often wear white.  

4. Mentors- These individuals serve as teacher or counselors to the initiates. Sometimes they work 
as role and often serve as a father or mother figure. 

5. Mentor-Pupil Relationship- The mentor teaches by example the skills necessary to survive the 

quest.  
6. Father-Son Conflict- Tension often results from separation during childhood or from an external 

source when the individuals meet as men and where the mentor often is closer to the son than the 

natural parent. 

7. Hunting Group of Companions- Loyal companions willing to face any number of perils in 
order to be together. 

8. Loyal Retainers- Servants who are somewhat heroic themselves. Their duty is to protect the hero 

and reflect the nobility of the hero. 

9. Friendly  Beast- This shows that nature is on the site of the hero. 

10. The Devil Figure- evil incarnate; offers worldly goods, fame, or knowledge to the hero in 

exchange for possession of the soul 
11. The Evil Figure with the Ultimately Good Heart- A redeemable devil figure saved by the 

nobility or love of the hero. 

12. The Scapegoat- animal or human who is unjustly held responsible for othersô sins; sacrificed but 

they often become more powerful force dead than alive. 
13. The Outcast- A figure who is banished from a social group for some crime (real or imagined) 

against his fellow man. The outcast is usually destined to become a wanderer from place to place.  

14. The Earthmother- symbolic of fertility, this character traditionally offers spiritual and emotional 
nourishment to those with whom she comes in contact. 

15.  The Temptress- Characterized by sensuous beauty, this woman in one to whom the protagonist 

is physically attracted and who ultimately brings about his downfall. 

16. The Platonic Ideal- This woman is a source of inspiration and a spiritual ideal, for whom the 

protagonist or author has an intellectual rather than a physical attraction.  

17. The Unfaithful Wife - a woman married to a man she sees as dull or distinct and attracted to a 

more interesting man. 
18. The Damsel in Distress- The vulnerable woman who must be rescued by the hero. She is often 

used as bait to trap the unsuspecting hero. 



 
 
 

19. The Star Crossed Lovers- These two characters are engaged in a love affair that is gated to end 

tragically for one or both due to the disapproval of their society, friends, or family, or some tragic 
situation. 

20. The Creature of Nightmare- A monster usually summoned from the deepest, darkest part of the 

human psyche to threaten the lives of the hero or heroine.  

 

ANOTHER KIND OF CHARACTER ARCHETYPES BREAKDOWN 

 
 

 

 

 



 
 
 

A óHARRY POTTERô ARCHETYPE BREAKDOWN: 
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Debating Rules Handout 
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Judging Sheet 

 

 


